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The purpose of the needs assessment was to ascertain the needs and interests of instructors 

teaching at Western Michigan University (WMU) for development experiences, as well as their 
overall willingness to participate in programming. The needs assessment was developed by the 

Office of Faculty Development (OFD) based on a prior needs assessment survey and from 
nationally published faculty development assessments. A special needs assessment was 

created for each of our three main groups of instructors, full time faculty, part-time faculty, and 
graduate teaching assistants.

We were delighted with the reception of the survey and the excellent representation of 

instructors at WMU. Our thanks go out to everyone that took time out of their day and helped us 
further understand the priorities of our community. OFD is here to support the community of 

instructors at WMU, and we couldn’t do it without their support.

�2



Demographics 4
Faculty 4
Part-time Faculty 5
Teaching Assistants 6

Instructional Development Programming 8
Professional Development Programming 10
Online and Hybrid Development Programming 12
Cool Tools 13
Summer Intensives 14
Learning Communities 15
Feedback summary 16

�3



Demographics
A total of 304 individuals responded to the survey. Out of those 304 responses, 157 were from 
faculty, 81 from part-time faculty and 65 from teaching assistants. The demographic information 

for each group is summarized below. 

Faculty

The tables above show information about faculty status, instructional formats, types of classes 

taught and years of experience for faculty. Faculty were asked to select all that apply to 
instructional formats and types of classes taught. 
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Faculty Status

Tenured Full Professor 34% (N=55)

Tenured Associate 
Professor

25% (N=40)

Not Tenured, Tenure Track 24% (N=38)

Not Tenured, Not Tenure 
Track

8% (N=12)

Tenured Master Faculty 
Specialist

6% (N=9)

Other 3% (N=3)

Years of Experience

0-3 7% (N=11)

4-7 8% (N=12)

8-15 27% (N=43)

16-25 38% (N=59)

26+ 20% (N=31)

Types Of Classes Taught

Small Undergraduate 
(1-25)

50% (N=80)

Small Graduate (1-20) 53% (N=84)

Mid-Size Undergraduate 
(26-50)

53% (N=84)

Large Undergraduate 
(51-100)

23% (N=36)

Very Large Undergraduate 
(101+)

11% (N=18)

Instructional Formats

Face to face 98% 
(N=155)

Face to face with 
support from e-

learning

84% 
(N=132)

All online 30% (N=48)

Blended/Hybrid 30% (N=48)



Further, 68% (N=106) of the faculty had attended professional events by the OFD, 21% (N=33) 

had not and 11% (N=18) had attended professional development events on campus but weren’t 
sure who it was organized by. 

Part-time Faculty

The tables below show information about part-time faculty status, instructional formats, types of 

classes taught and years of experience for part-time faculty. Part-time faculty were asked to 
select all that apply to instructional formats and types of classes taught. 

�5

Part-Time Faculty Status

Full time professional and 
part-time teacher

34% (N=27)

Instructor looking for full 
time

15% (N=12)

Part-time professional and 
part-time instructor

16% (N=13)

Retiree seeking part-time 
work

8% (N=7)

Graduate student 4% (N=3)

Instructor at several 
institutions

6% (N=5)

Other 17% (N=14)

Years of Experience

0-3 13% (N=11)

4-7 13% (N=11)

8-15 29% (N=24)

16-25 18% (N=14)

26+ 27% (N=23)

Types Of Classes Taught

Small Undergraduate 
(1-25)

52% (N=45)

Small Graduate (1-20) 28% (N=24)

Mid-Size Undergraduate 
(26-50)

28% (N=24)

Large Undergraduate 
(51-100)

6% (N=5)

Very Large Undergraduate 
(101+)

6% (N=5)

Instructional Formats

Face to face 90% (N=78)

Face to face with 
support from e-

learning

63% (N=55)

All online 22% (N=19)

Blended/Hybrid 16% (N=14)



37% (N=30) of the part-time faculty had attended professional events by the OFD, 45% (N=37) 

had not and 18% (N=15) had attended professional development events on campus but weren’t 
sure who it was organized by.

Teaching Assistants
The tables below show information about instructional formats, types of classes taught and 
years of experience for teaching assistants. Teaching assistants were asked to select all that 

apply to instructional formats and types of classes taught. 
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Teaching Assistant Status

Ph.D. Student, Domestic 38% (N=25)

Ph.D. Student, 
International

14% (N=9)

Master’s student, Domestic 40% (N=26)

Master's student, 
international

8% (N=5)

Years of Experience

0-1 18% (N=12)

1-2 26% (N=17)

3-4 25% (N=16)

4-5 5% (N=3)

5+ 26% (N=17)

Types Of Classes Taught

Small Undergraduate (1-25) 55% (N=44)

Small Graduate (1-20) 3% (N=2)

Mid-Size Undergraduate 
(26-50)

37% (N=30)

Large Undergraduate (51-100) 6% (N=5)

Very Large Undergraduate 
(101+)

4% (N=3)

Instructional Formats

Face to face 95% (N=75)

Face to face with support 
from e-learning

66% (N=52)

All online 11% (N=9)

Blended/Hybrid 11% (N=9)

Primary Duties

Instructor of Records 39% (N=31)

Primarily in charge of 
grading

22% (N=17)

Primarily in charge of lab 
sessions

31% (N=25)

Other 8% (N=6)



Only 9% (N=6) of the teaching assistants had attended professional events by the OFD, 67% 
(N=44) had not and 23% (N=15) had attended professional development events on campus but 

weren’t sure who it was organized by.
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Instructional Development Programming
In this section we invited instructors to rate their interests in various instructional development 
topics. Respondents rated their knowledge in the subject area using the following scale: (1) 

None, (2) Very little, (3) Some, (4) Approaching mastery, (5) Mastery and could teach others. 
Respondents also rated their interest in further increasing their knowledge in the area with the 

following scale: (1) No interest, (2) Some interest, (3) Great interest. 

Current instructor knowledge % of respondents  with 
interest (some interest + great 

interest)Average score (1-5)

Designing effective instruction 
and assessment for 

undergraduate students
3.5 83%

Designing effective instruction 
and assessment for graduate 

students
2.7 67%

Writing objective and 
measurable learning outcomes 3.6 80%

Enhancing small group teaching 
and group projects 2.8 83%

Dealing with issues related to all 
aspects of diversity and cultural 
competencies in the classroom

3.2 84%

Selecting appropriate teaching 
and learning methods for specific 

instructional objectives
3.4 85%

Incorporating writing and 
communication skills in the 

classroom
3.5 85%

Using different pedagogical 
styles when facilitating various 

types of critical thinking and 
problem-solving skills

3.2 90%

Using emerging technologies in 
your teaching (iClickers, wikis, 

blogs, etc)
2.5 81%
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Providing meaningful, 
constructive, and timely 

feedback to learners
3.7 80%

Dealing appropriately with 
academic dishonesty, plagiarism, 

and the resulting disciplinary 
procedures

3.2 76%

Incorporating sustainability into 
your course 2.4 67%

Working with non-traditional 
students (e.g. adult learners, 

disabled students, international 
students, veterans)

3.2 89%

Dealing with rude and disruptive 
students 3.1 77%

Navigating difficult situations and 
conversations with students 3.2 84%

Current instructor knowledge % of respondents  with 
interest (some interest + great 

interest)Average score (1-5)
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Professional Development Programming

In this section we invited instructors to rate their interests in various professional development 

topics. Respondents rated their knowledge in the subject area using the following scale: (1) 
None, (2) Very little, (3) Some, (4) Approaching mastery, (5) Mastery and could teach others. 

Respondents also rated their interest in further increasing their knowledge in the area with the 
following scale: (1) No interest, (2) Some interest, (3) Great interest.  

Current instructor 
knowledge Instructor interest % of respondents  

with interest (some 
interest + great 
interest)Average score (1-5) Average score (1-3)

Balancing work and 
personal responsibilities 3.6 2.1 67%

Developing and 
maintaining a teaching 
portfolio

2.8 1.9 66%

Developing and 
demonstrating 
leadership skills

3.4 2 72%

Managing conflict in the 
workplace and the 
classroom

3.1 2 77%

Stress management 
techniques 3.3 1.9 67%

Managing your time 
effectively 3.6 2 66%

Mentoring peers

3.2* 2* 74%*

Planning the stages of 
your faculty career 3.1* 1.9* 61%*
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*Question only answered by faculty and part-time faculty

**Question only answered by teaching assistants

Re-invigorating passion 
for teaching and 
scholarship (e.g. 
preventing professional 
burnout)

3* 2.1* 74%*

Self-assessing teaching 
skills and developing a 
reflective approach to 
teaching

3.2 2.2 82%

Designing and 
conducting classroom-
based research 2.4 2 72%

Speaking effectively in 
front of students 3.7** 2.4** 84%**

Firm grasp of university 
shared governance 1.8** 1.8** 58%**

Current instructor 
knowledge Instructor interest % of respondents  

with interest (some 
interest + great 
interest)Average score (1-5) Average score (1-3)
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Online and Hybrid Development Programming
In this section we invited instructors to rate their interests in topics related to online, hybrid and 
blended course development. Respondents rated their knowledge in the subject area using the 

following scale: (1) None, (2) Very little, (3) Some, (4) Approaching mastery, (5) Mastery and 
could teach others. Respondents also rated their interest in further increasing their knowledge in 

the area with the following scale: (1) No interest, (2) Some interest, (3) Great interest. 

Current instructor 
knowledge Instructor interest % of respondents  

with interest (some 
interest + great 
interest)Average score (1-5) Average score (1-3)

Creating active student 
engagement and 
participations in an 
online course

3.3 2.4 92%

Facilitating online 
discussion forums 3 2.1 80%

Fostering and 
enhancing instructor-
student relationships

3.6 2.3 85%

Creating effective online 
learning activities and 
assessments

3.3 2.5 91%

Determining ways to 
assess student progress 
in an online course 3.3 2.2 85%

Providing meaningful, 
constructive, and timely 
feedback to learners 3.6 2.2 78%

Choosing appropriate 
technologies to enhance 
online/hybrid classes 3 2.4 90%

Designing teaching 
strategies and content 
to match learning 
outcomes

3.3 2.1 81%

Copyright issues and 
online courses 2.8 1.9 73%
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Cool Tools

In this section we invited instructors to rate how aware they were of what Cool Tools were being 

offered, when Cools Tools are being offered, if Cool Tools are accessible to them and finally if 
Cool Tools are interesting to them. Respondents answered using a likert scale: (1) Strongly 

Disagree, (2) Disagree, (3) Neutral, (4) Agree, (5) Strongly Agree.

I’m aware of what Cool Tools are being offered 3

I’m aware of when Cool Tools are being offered 2.9

Cool Tools are accessible to me 3.1

I'm interested in attending Cool Tools workshop(s) 3.6
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Summer Intensives
In this section we invited instructors to rate how aware they were of what Summer Intensives l 
were being offered, when Summer Intensives are being offered, if Summer Intensives are 

accessible to them and finally if Summer Intensives are interesting to them. Respondents 
answered using a likert scale: (1) Strongly Disagree, (2) Disagree, (3) Neutral, (4) Agree, (5) 

Strongly Agree.
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I’m aware of what Summer Intensives are being 
offered

2.6

I’m aware of when Summer Intensives are being 
offered

2.5

Summer Intensives are accessible to me 2.9

I'm interested in attending Summer Intensives 
workshop(s)

3.4



Learning Communities
In this section we invited instructors to rate how aware they were of what Learning Communities  
were being offered, when Learning Communities are being offered, if Learning Communities are 

accessible to them and finally if Learning Communities are interesting to them. Respondents 
answered using a likert scale: (1) Strongly Disagree, (2) Disagree, (3) Neutral, (4) Agree, (5) 

Strongly Agree.
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I’m aware of what Learning Communities are 
being offered

2.8

I’m aware of when Learning Communities are 
being offered

2.7

Learning Communities are accessible to me 3

I'm interested in attending Learning Communities 
workshop(s)

3.1



Feedback summary
A number of great comments were received regarding how to improve the services being 
offered and what services would be good to offer in the future. Below, the major themes are 

highlighted:

1. 104 comments regarding being interested in the services of OFD but currently not having 
easy access to our services. Different things work for different people. Online materials, 

webinars, going to different campuses, and workshops over the semester frequently 
mentioned.

2. 60 comments about not having enough access to information about OFD services. 
3. 5 comments about being especially interesting in information about incorporating new or 

different technology in the classroom. 
4. 4 comments about more opportunities for learning about incorporating a intercultural and 

global dimension into courses. 
5. 4 comments about a desire for the latest research in pedagogy and the key things to keep in 

mind when designing in person, online, and hybrid courses.
6. 3 comments about having specific workshops about the different stages in faculty careers.

Problems accessing OFD services

Interestingly, a combined total of 164 comments were about having problems with accessing the 
services of OFD. 104 comments were about current locations/dates/times not working for all 

instructors on campus and 60 comments about not having enough information about OFD.
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