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The Impact of Service-Learning on
Ethnocentrism in an Intercultural
Communication Course
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This study analyzes a project involving students enrolled in an intercultural
communication class that employs service-learning. Participants were given
the Generalized Ethnocentrism (GENE) scale developed by Neuliep and
McCroskey at the beginning and conclusion of a semester of service-
learning with a cultural group different than their own. Results indicate a
significant decrease in ethnocentrism from the beginning to the end of the
semester. Analysis of students’ written reflections about their service expe-
riences reinforces the conclusion that service-learning played a part in
reducing ethnocentrism. Although further research is needed to provide a
control for the manipulation, there is a preliminary indication that service-
learning with diverse cultures may provide a type of consistent, deep, and
meaningful contact that leads to lower levels of ethnocentrism.
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Service-learning has grown and developed over the past two decades
as a means of engaging students and as a tool for increasing students’
sense of civic responsibility (Battistoni, 2002). Applegate and Mor-

reale (1999) define service-learning as “what happens when students are
afforded the opportunity to practice what they are learning in their disci-
plines, in community settings where their work benefits others” (p. x).
Service-learning is distinct from other forms of experiential learning, such
as volunteerism, community service, internships, and field education, by
its “intention to benefit the provider and the recipient of the service
equally, as well as to ensure equal focus on both the service being pro-
vided and the learning that is occurring” (Furco, 2003, p. 14). The fol-
lowing reports on a project in which service-learning was employed as an
instructional strategy in an intercultural communication course. The
intention in utilizing this teaching approach was to enhance learning and
engage students with a different culture. At the forefront of this experien-
tial project was the hope of providing valued services for community part-
ners and an authentic learning process for students. This report will offer
a rationale for the use of service-learning in the intercultural communi-
cation course, a review of the literature on ethnocentrism, and a descrip-
tion and explanation of the course itself.

Review of Literature

Service-Learning

Service-learning provides a means for students to go beyond the
strictly academic environment to better understand those who diverge from
mainstream cultural conceptions in the U.S., as well as to appreciate the
structures of power and privilege that function in the dominant society
(Dunlap, 2000). Moreover, Dunlap (2000) posits “hands-on work in eco-
nomically and otherwise challenged communities can help [students]
develop a better understanding of the forces outside of people, such as
poverty, discrimination, and glass ceilings, that act to hinder and sometimes
prevent advancement,” leading to greater awareness of one’s own position
of privilege and vulnerability (p. 134). A host of studies demonstrate the
potential of service-learning to increase cultural sensitivity and/or reduce
stereotyping (Astin, Sax, & Avalos, 1999; Boyle-Baise, 1998; Boyle-Baise &
Kilbane, 2000; Driscoll, Holland, Gelmon, & Kerrigan, 1996; Dunlap, 1997;
Eyler, Giles, & Braxton, 1997; Eyler & Giles, 1999; Fenzel & Leary, 1997;



2007, Volume 30, No. 2 173

Giles & Eyler, 1994; Keen & Keen, 1998; Myers-Lipton, 1996a; Myers-Lipton,
1996b; Potthoff, Dinsmore, Eifler, Stirtz, Walsh, & Ziebarth, 2000; Vogelge-
sang & Astin, 2000). However, none of this research has focused on the rela-
tionship between service-learning and ethnocentrism. Based on previous
research findings, one can expect service-learning to lead to higher levels
of such dispositions as tolerance (Eyler, Giles, & Braxton, 1997), empathy,
appreciation of diversity issues (Potthoff, Dinsmore, Eifler, Stirtz, Walsh, &
Ziebarth, 2000), and awareness of differential resources available to differ-
ent community cultural settings (Rauner, 1995). 

Ethnocentrism
According to Neuliep, Hintz, and McCroskey (2005), ethnocentrism

was introduced to the field of social science in 1906 by Sumner in his
book Folkways, in which he defined the term as a “view of things in which
one’s own group is the center of everything, and all others are scaled and
rated with reference to it” (Sumner, p. 13). Since then, Neuliep et al. have
traced the development and conceptualization of ethnocentrism and have
developed and refined a valid and reliable method of assessing a view of
centricity. Neuliep et al. referred to this measure of attitudes as the Gen-
eralized Ethnocentrism (GENE) scale (Neuliep, 2002; Neuliep, Hintz, &
McCroskey, 2005; Neuliep & McCroskey, 1997). The attitudes of ethno-
centric persons toward ingroup and outgroup members differ, revealing a
positive bias toward one’s ingroup and a negative bias toward outgroups,
therefore leading members to perceive their own values and worldviews
as more legitimate than those of other cultures (Taylor & Jaggi, 1974).
According to Nanda and Warms (1998), ethnocentrism embodies “the
notion that one’s own culture is superior to any other,” and such a view
implies that individuals measure other cultures “by the degree to which
they live up to our cultural standards” (p. 6). The unquestioned nature of
the beliefs received through primary socialization leads to ethnocentrism,
which reflects a lower level of intercultural competence (Bennett, 2004).

However, Neuliep and McCroskey (1997) have argued that ethno-
centrism occurs along a continuum in that all persons have some degree
of ethnocentrism. The process of socialization within a circle of relation-
ships, a community, and ultimately a culture, results in enculturation and
ethnocentrism. Ethnocentrism as a descriptive and not necessarily pejo-
rative construct may function positively in circumstances when one’s cul-
tural group is under attack or threat of attack, and it forms the basis for
patriotism and willingness to sacrifice for the group (Neuliep &
McCroskey, 1997). Samovar, Porter, and McDaniel (2007) conceptualize
ethnocentrism on three levels: positive; negative; and extremely negative.
The positive level is seen as natural in that persons prefer their own 
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culture over others; inherently this presents no problem. Unfortunately,
ethnocentrism too often takes on evaluative forms. At the negative level
individuals view their own culture as central and the standard by which
to measure all other cultures, and at the extremely negative level individ-
uals view their culture as the most powerful and desire other cultures to
adopt its values and beliefs.

Further, there is evidence that ethnocentrism influences intercul-
tural communication in that people bring to any interaction culturally
conditioned values, emotional dispositions, and behaviors (Neuliep,
Chaudoir, & McCroskey, 2001). Therefore, an instructional goal for the
intercultural communication course was to structure course assignments
and activities that would lead to lower levels of ethnocentrism among stu-
dents at the conclusion of the semester. However, following Neuliep and
McCroskey (1997), it was unclear whether facilitating contact with mem-
bers of another culture (or co-culture) would positively or negatively affect
ethnocentrism levels. By researching this issue, positive correlations were
found between ethnocentrism and the frequency of contact with people
from different cultures and countries, indicating that increased interac-
tion with culturally diverse persons relates to higher levels of ethnocen-
trism. Given that ethnocentrism leads us to view other cultures from the
perspective of our own culture and, thus, negatively (Neuliep, Hintz, &
McCroskey, 2005), it is reasonable to assume that reducing ethnocentrism
would be a legitimate goal for a course in intercultural communication.
The question remained, however, as to how incorporating actual cross-
cultural interactions would impact this goal. 

Course Description
The same instructor taught two sections of a 300-level course in

intercultural communication in sequential semesters (fall and spring) at a
medium-sized private religiously affiliated university in the Southeastern
United States. As a new course, these were the only sections offered for the
academic year. The fall class consisted of 12 males and 10 females, all
European Americans; the spring class was made up of 17 females, two of
whom were African-American, and one male, also African-American.

The fall class worked with two community partners, but because of
changes in strategy the spring class worked with only one. At the outset
of both semesters, representatives from the community organizations
addressed the class, providing them with background information about
the agency and informing students of the types of activities in which they
would be involved. The fall semester students were allowed to select the
partner of their choice after having heard the representatives speak. Thir-
teen fall students selected an inner-city United Methodist church whose
mission is to minister to a multicultural, primarily indigent and minority
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population. All 18 of the spring semester students were required to work
with the inner-city church. Volunteer options included after-school tutor-
ing, computer and website assistance, assisting in weekday programs, par-
ticipation in Bible study or recovery groups, meal service, and assistance
with Sunday programs. The remaining nine fall semester students chose
to partner with the campus International Club to assist them in refurbish-
ing a space dedicated to developing and sustaining community among
international and other students. Both community partnerships offered
students opportunities to interact with those from cultures different than
their own, in one case predominantly urban African-Americans living in
poverty and, in the other, foreign exchange students. For both semesters,
the service requirement was a minimum of 15 hours from the second to
the 13th week of the semester.

At the end of the fourth week of class, students were required to
submit to the instructor an information report that would later be revised
and included in a final ethnography project (S. King, personal communi-
cation, April 5, 2005; Hashemipour, 1999). In the first section of the report,
students were to include the name, address, and location of the service
organization, the name of their supervisor, a listing of the mission and
goals of the organization, the services it provides, and the profile of its
clientele (gender, ethnicity, age, etc.). In the second section, students were
to list the activities in which they would be involved and discuss their
significance. In the third section, students were to list the responsibilities
and requirements the community organization had defined for them. In
the fourth section, students were to submit a general schedule of when
they planned to be present at their community site. In the final section,
students were to list their learning objectives/goals for the class. 

Students periodically wrote one-page reflection essays in which
they answered four basic questions: What did you do, observe, read, and
hear?; How did the experience feel?; What did the experience make you
think?; and What will you do differently next time? In addition, the
ethnography project papers required final reflections. The fall group did
four of the one-page reflections, but the requirement was trimmed back to
three for the spring semester class due to time constraints, and this latter
model seemed to provide ample opportunity for reflection as well as con-
tinuous feedback from the instructor.

At the conclusion of the semester, students presented in oral and
written form the results of their ethnographic studies of the culture with
which they had worked all semester. Students were required to prepare a
literature review about communication concepts related to the culture of
their community partner and to compare and contrast these academic
findings with their own experiences within the culture. They were to 
conclude in a final reflection with a summary of what they had learned
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about intercultural competence from their service-learning experience. 
One of the course objectives was to develop skills in intercultural

competence, of which a key component is motivation. One factor that
interferes with such motivation is ethnocentrism (Morreale, Spitzberg, &
Barge, 2001; Samovar, Porter, & McDaniel, 2007). Therefore, reducing eth-
nocentrism became a course goal to be accomplished through the experi-
ential teaching method as well as by content coverage.

The critical nature of having students engage another culture as a
course component grew out of the thinking of Geertz (1988) and Gonzalez
(1998) that understanding another culture necessitates “being there,” that
is, studying the cultural community from within. Specifically, intercul-
tural research benefits from grounding curriculum, not just in the class-
room but by being in the community and living the curriculum so that the
learning experience is “simply more interesting” (Gonzalez, 1998, p. 381).
Service-learning provides one way for students to access a culture, at least
for short periods of time. In addition, to echo Gonzalez’ point, there is evi-
dence that students find service-learning “more interesting” than tradi-
tional learning models, therefore leading to higher levels of learning and
development (Eyler & Giles, 1999; Eyler, Root, & Giles, 1998; Foreman,
1996; Strage, 2000).

In addition to the benefits ensuing from the experiential nature of
service-learning, there was also a good fit with the course objective of
developing intercultural competence. Following Taylor and Jaggi’s (1994)
research on ethnocentric attributional bias toward outgroup members, any
activity that serves to increase tolerance and empathy toward, and aware-
ness of, other cultural groups would seem to foster a decrease in ethno-
centrism. Service-learning qualified as such an activity.

An additional criterion for selecting service-learning to diminish eth-
nocentrism was the potential for going beyond the level of mere exposure to
those from a nondominant culture by engaging students with and immers-
ing them in community. Recall Neuliep and McCroskey’s (1997) troubling
finding that ethnocentrism related positively to reported frequency of con-
tact with persons from other cultures and countries. Unfortunately, there is
no information about the nature of these contacts. If contact occurs on a
superficial basis only, absent the interpersonal relationship with someone
from another culture, stereotypes could actually be reinforced. On the other
hand, if there is genuine exploration of and interest in those from other cul-
tures, the result could be just the opposite. Dunlap (2000) suggests service-
learning as a means of combating the touristic model of intercultural
interactions. Following Shujaa (1994) and Thompson and Tyagi (1993), Dun-
lap (2000) characterizes a touristic encounter as one that merely “scratches
the surface of other cultures by focusing on traditional foods and regalia
while overlooking important age-appropriate versions of the structural issues
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of privilege and oppression that impact cultures” (p. 133). Dunlap (2000)
goes on to offer service-learning, “when accompanied by critical reflection
in courses,” as one way to venture beyond superficial contact with others as
well as beyond book knowledge alone—discovering other ways of knowing
through service learning” (p. 134). 

Hence, the following research question was offered: After having
completed a course involving service-learning within a cultural group of
which they were not members, would students exhibit lower levels of eth-
nocentrism than they did at the beginning of the course?

Methodology
Participants included 40 traditional day students enrolled in the fall

and spring intercultural communication class whose ages ranged from 19 to
24. At the beginning of the semester students completed the Generalized
Ethnocentrism (GENE) scale as a pretest of ethnocentrism (McCroskey,
2001). The GENE scale consists of 22 statements for which participants are
asked to indicate on a 5-point scale the extent to which they believe each
statement applies to them. Fifteen of the 22 items are actually used to meas-
ure ethnocentrism; the remainder are distracters (Neuliep, 2002). Scores
range from 15 to 75, with the higher score representing higher levels of eth-
nocentrism. At the conclusion of the semester, students once again com-
pleted the GENE scale, which served as the posttest. All 40 students
completed the pretest, but three students failed to complete the posttest, so
their pretest scores were eliminated from the analysis.

Results
In order to capture changes in ethnocentrism in either direction, a

two-tailed, paired comparison t test was used to analyze the data. Table 1
presents the means, standard deviations, and t test results of pretest and
posttest GENE scores. Posttest scores reveal a significantly lower mean (M
= 24.24, SD = 6.84) than do pretest scores (M = 27.43, SD = 6.93), t = 2.44,
p < 05.

Table 1
Means, Standard Deviations, and t Test Results of Paired Comparison
of GENE Scale Scores

GENE Scores N M SD t

Pretest 37 27.43 6.93 2.44*

Posttest 37 24.24 6.84

Note. p < .05.
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Discussion
This study compares pre- and postcourse scores on the GENE scale

for students in an intercultural communication course. The data indicated
a significant difference in scores and that the mean level of ethnocentrism
in students decreased during the course of the semester of service-learn-
ing. Therefore the research question can be answered in the affirmative.
After having completed a course involving service-learning within a cul-
tural group of which they are not members, students exhibited lower lev-
els of ethnocentrism than they did at the beginning of the course. It is
possible that the students’ consistent contact and engagement with a
diverse culture for several months led to the decrease in ethnocentrism.
Certainly, such a conclusion would be consistent with Dunlap’s (2000)
analysis. However, we must exercise caution when interpreting the results
of the present investigation for two reasons. First, the lower ethnocentrism
scores were clearly based on means; not every student’s individual score
changed in the same direction. Analysis of frequency data showed that
45.9% of students experienced either no change in score or an increase in
ethnocentrism. Therefore, barely over half the students accounted for the
declines in ethnocentrism measured by the posttest. A second reason for
caution derives from an obvious but unavoidable omission: there was no
control group. There was no comparable non-service-learning intercul-
tural course with which to compare this group of students. A prior com-
mitment to partnering with the inner-city church required continuation
of the service-learning model throughout both semesters. Fortunately, a
non-service-learning version of the course is presently under design, so
in the future we should be able to run a control group while holding other
course content constant. 

In interpreting the results of the study, the instructor turned to the
students’ written reflections of their service for clues. Students were
required to provide written reflections of their service experiences, as rec-
ommended by Dunlap (2000). Reflection is a dynamic and essential com-
ponent of experiential learning. Both process and product, the reflective
thinking embodied in service-learning reflection is “an organic compo-
nent in the learning cycle” and is “simultaneously the very ground from
which both knowledge and belief spring” (Cooper, 2003, p. 94). As such,
reflection not only provides a vehicle for students to process their atti-
tudes toward their service within the context of course content but is in
itself a behavior subject to observation. Hence, by examining their reflec-
tion essays, we may find some indication as to the role service-learning
played in changing students’ attitudes.

Several students stated explicitly the role the service experience had
played in their learning. One student working with the inner-city church
put it this way:
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As I have been able to learn the valuable things in class about intercul-

tural communication skills ... I have been able to apply them and see

them at work in this real setting. One of the important skills that I have

learned in conversing with those from a different way of life than me is

to simply listen. Listening is such a vital step, because many of the men

that I have talked to are not used to people taking the time to stop and lis-

ten to what they have to say. So, when someone finally stops and cares

to hear what they have to say, they begin to open up.

Another student remarked: 

The rest of the children taught me more than I ever could teach them.

This whole experience has taught me so much about cultures and myself.

I was very surprised that an area just a few miles away could have such

a different culture. These cultural differences include … language

dialects, verbal and nonverbal differences, communication styles, and

cultural expectations.

Yet another observed:

Throughout the tutoring experience I’ve had a chance to help some pretty

amazing kids … [who] don’t have the advantages, opportunities, and lux-

uries that others have and ... still strive to reach their goals. Others might

quit if they had to face what these children face on a day-to-day basis. The

end of the year party was open for parents and guardians to attend but

only one guardian showed up. This action confirmed the importance of the

tutoring program. If I had ever doubted our need and reason for being

there, I didn’t any longer. Not only was this experience educational, but I

also had a lot of fun. I enjoyed this opportunity and will take the lessons

learned with me forever. These children have impacted my life far beyond

my expectations. I am a better, more well-rounded person because of them

and this whole experience.

Students also reflected on their negative experiences, but most of
them showed evidence that such encounters aided in their personal growth
and ability to entertain other points of view. This example, written follow-
ing a day of tutoring particularly unruly children, is representative:
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As I drove away, I could not understand why I was so tense. It was 

probably because I knew I did not have control of the situation and there

was not much I could do about it. The children had eaten way too much

sugar and they knew [their leaders] did not have much control. I felt like

I was a failure because I could not even maintain order with twelve chil-

dren. I quickly learned that the way I would discipline a child I usually

baby sit does not work with the kids at the [inner-city church]. I learned

that the kids down there are used to a little harsher discipline than what

I am used to giving. I began to think that the culture down there is a lot

rougher and they have to fight a lot. They must fight to be noticed, fight to

be successful, fight to rise above the poverty where they now live. I think

the toughness can give them an edge to rise above. I think I really learned

a lot. I know that I am not supposed to be a teacher.… The kids down there

are searching for love and acceptance. I think it would be helpful to know

that they are tougher down there. That is how they can survive.

In this reflection, the student revealed her sense of vulnerability and
confusion over what had occurred on a particularly frustrating day with
the children at the inner-city church. However, even this negative experi-
ence facilitated learning about perspectives and behaviors prevalent in a
culture different than her own.

Conclusion
This study makes invaluable connections between service-learning

and the development of intercultural competence. As such, it provides an
essential link for service-learning practitioners who partner with agencies
that serve predominantly minority populations. The research confirms the
value of establishing relationships with those from different cultures in
reducing ethnocentrism, thereby leading to the development of intercul-
tural competence. It is crucial that sojourners into other cultures go
beyond the tourist phase in their interactions. For example, a visitor who
remains in what Dunlap (2000) refers to as the touristic model is unlikely
to venture beyond surface impressions and may well increase in ethno-
centrism as Neuliep and McCroskey’s (1997) data suggests. The results of
this study suggest that immersion experiences should be expected to
decrease ethnocentrism, as in the case of students who do internships or
service abroad or reside with members of the host culture. Ultimately, stu-
dents who have experienced service-learning should be tracked longitu-
dinally to determine how ethnocentrism levels and other predispositions
shift over time. Most importantly, because the true value of service-learning
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is found in ongoing behaviors and stable, persistent lifestyle choices,
researchers must also find ways of linking higher educational experiences
with later adult actions. This researcher hopes that these and similar
investigations will enhance continued efforts to elucidate the role of serv-
ice-learning in reducing ethnocentric views, thereby improving intercul-
tural competence.

References

Applegate, J. L., & Morreale, S. P. (1999). Service-learning in communication: A
natural partnership. In E. Zlotkowski (Series Ed.), & D. Droge & B.O. Murphy
(Vol. Eds.), Voices of strong democracy: Concepts and models for service-
learning in communication studies (pp. ix–xiv). Washington, DC: American
Association for Higher Education.

Astin, A.W., Sax, L. J., & Avalos, J. (1999). Long term effects of volunteerism dur-
ing the undergraduate years. Review of Higher Education, 22(2), 187–202. 

Battistoni, R. M. (2002). Civic engagement across the curriculum: A resource
book for service-learning faculty in all disciplines. Providence, RI: Campus
Compact. 

Bennett, M. J. (2004). Becoming interculturally competent. In J. Wurtzel (Ed.),
Toward multiculturalism: A reader in multicultural education (2nd ed.) 
(pp. 62–77). Newton, MA: Intercultural Resource Corporation.

Boyle-Baise, M. (1998). Community service learning for multicultural education:
An exploratory study with preservice teachers. Equity and Excellence in
Education, 31(2), 52–60.

Boyle-Baise, M., & Kilbane, J. (2000). What really happens? A look inside serv-
ice-learning for multicultural teacher education. Michigan Journal of Com-
munity Service Learning, 7, 54–64.

Cooper, D. D. (2003). Reading, writing, and reflection. In S. Jones (Ed.), Introduc-
tion to service-learning toolkit: Readings and resources for faculty, (2nd ed.)
(pp. 91–96). Providence, RI: Campus Compact.

Driscoll, A., Holland, B., Gelmon, S., & Kerrigan, S. (1996). An assessment
model for service-learning: Comprehensive case studies of impact on faculty,
students, community and institutions. Michigan Journal of Community Serv-
ice Learning, 3, 66–71.

Dunlap, M. R. (1997). The role of the personal fable in adolescent service-learn-
ing and critical reflection. Michigan Journal of Community Service Learning,
4, 56–63.

Dunlap, M. R. (2000). Reaching out to children and families: Students model
effective community service. Lanham, MD: Rowman & Littlefield.

Eyler, J. S., & Giles, D. E., Jr. (1999). Where’s the learning in service-learning?
San Francisco: Jossey-Bass.

Eyler, J. S., Giles, D. E., Jr., & Braxton, J. (1997). The impact of service-learning
on college students. Michigan Journal of Community Service Learning, 
4, 5–15.



182 Journal of Experiential Education

Eyler, J. S., Root, S., & Giles, D. E., Jr. (1998). Service-learning and the develop-
ment of expert citizens: Service-learning and cognitive science. In R. G.
Bringle & D. K. Duffy (Eds.), With service in mind: Concepts and models for
service-learning in psychology (pp. 85–100). Washington, DC: American
Association for Higher Education.

Fenzel, L. M., & Leary, T. P. (1997). Evaluating outcomes of service-learning
courses at a parochial college. Paper presented at the Annual Meeting of the
American Educational Research Association, Chicago, IL. AERA. 

Foreman, C. W. (1996). Service-learning in the small group communication
class. Paper presented at the Annual Meeting of the Speech Communication
Association, San Diego, CA. SCA.

Furco, A. (2003). Service-learning: A balanced approach to experiential educa-
tion. In Introduction to service-learning toolkit: Readings and resources for
faculty, (2nd ed.) (pp. 11–14). Providence, RI: Campus Compact.

Geertz, C. (1988). Works and lives: The anthropologist as author. Stanford, CA:
Stanford University Press.

Giles, D. E., Jr., & Eyler, J. S. (1994). The impact of a college community service
laboratory on students’ personal, social and cognitive outcomes. Journal of
Adolescence, 17, 327–339.

Gonzalez, A. (1998). My back pages: Confessions of a fugitive interculturalist. In
J. S. Trent (Ed.), Communication: Views from the helm for the 21st century
(pp. 380–384). Needham Heights, MA: Allyn & Bacon.

Hashemipour, P. (1999). Learning language, culture, and community. In E.
Zlotkowski (Series Ed.), & D. Droge & B.O. Murphy (Vol. Eds.), Voices of
strong democracy: Concepts and models for service-learning in communica-
tion studies (pp. 61–76). American Association for Higher Education.

Keen, C., & Keen, J. (1998). Bonner student impact survey. Princeton, NJ: 
Bonner Foundation.

McCroskey, J. C. (2001). An introduction to rhetorical communication (8th ed.).
Boston, MA: Allyn & Bacon.

Morreale, S. P., Spitzberg, B. S., & Barge, J. K. (2001). Human communication:
Motivation, knowledge and skills. Belmont, CA: Thomson Wadsworth.

Myers-Lipton, S. J. (1996a). Effect of a comprehensive service-learning program
on college students’ level of modern racism. Michigan Journal of Community
Service Learning, 3, 44–54.

Myers-Lipton, S. J. (1996b) Effect of service-learning on college students’ atti-
tudes toward international understanding. Journal of College Student Devel-
opment, 37(6), 659–668.

Nanda, S., & Warms, R. L. (1998). Cultural anthropology (6th ed). Belmont, CA:
Wadsworth.

Neuliep, J. W. (2002) Assessing the reliability and validity of the Generalized
Ethnocentrism Scale. Journal of Intercultural Communication Research,
31(4), 201–215.

Neuliep, J. W., & McCroskey, J. C. (1997). The development of a U.S. and 
generalized ethnocentrism scale. Communication Research Reports, 14(4),
385–398.



2007, Volume 30, No. 2 183

Neuliep, J. W., Chaudoir, M., & McCroskey, J. C. (2001) A cross-cultural compari-
son of ethnocentrism among Japanese and United States college students.
Communication Research Reports, 18(2), 137–146.

Neuliep, J. W., Hintz, S. M., & McCroskey, J. C. (2005). The influence of ethno-
centrism in organizational contexts: Perceptions of interviewee and manage-
rial attractiveness, credibility, and effectiveness. Communication Quarterly,
53(1), 41–56.

Potthoff, D. E., Dinsmore, J., Eifler, K., Stirtz, G., Walsh, T., & Ziebarth, J. (2000).
Preparing for democracy and diversity: The impact of a community-based
field experience on preservice teachers’ knowledge, skills, and attitudes.
Action in Teacher Education, 22(1), 79–92.

Rauner, J. S. (1995). The impact of community service-learning on student devel-
opment, as perceived by student leaders. San Diego, CA: Unpublished doc-
toral dissertation, University of San Diego.

Samovar, L. A., Porter, R. E., & McDaniel, E. R. (2007). Communication between
cultures (6th ed.). Belmont, CA: Thomson Wadsworth.

Shujaa, M. J. (1994). Too much schooling, too little education: A paradox of
black life in white societies. Trenton, NJ: Africa World.

Strage, A. (2000). Service-learning: Enhancing student learning outcomes in a
college level lecture course. Michigan Journal of Community Service Learn-
ing, 7, 5-13.

Sumner, W. G. (1906). Folkways. Boston: Ginn.

Taylor, D. M., & Jaggi, V. (1974). Ethnocentrism and causal attribution in a South
Indian context. Journal of Cross Cultural Psychology, 5(2), 162–171.

Thompson, B. W., & Tyagi, S. (1993). Beyond a dream deferred: Multicultural
education and the politics of excellence. Minneapolis, MN: University of
Minnesota Press.

Vogelgesang, L. J., & Astin, A. W. (2000). Comparing the effects of service-learn-
ing and community service. Michigan Journal of Community Service Learn-
ing, 7, 25–34.



Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.




