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Welcome to Your Internship Semester! 
 
 
The Internship experience is the capstone of your professional preparation and the start of your 
professional career. During this semester, you will apply the lessons you’ve learned in your 
courses and your previous field experiences, learn new lessons about the life of teachers and 
students, and develop lessons for “your” students.  
 
This Handbook has been designed to be a resource during your internship. You should refer to it 
throughout the semester and use the materials in the appendices as needed.  You will work 
closely with your Mentor Teacher and your University Coordinator/supervisor to determine the 
specific expectations for your experience. Note that this Handbook highlights the minimum 
requirements—your mentor and coordinator will build on these requirements to assure that your 
experience provides opportunities to learn from your unique school setting. 
 
As you prepare for the internship, consider the following general reminders: 
 

• Treat this experience like a job, not a class—punctuality and attendance are serious 
matters for school personnel. 
 

• Many years of planning and practice has made it possible for your mentor to appear to be 
“winging it” sometimes. Because you do not have those years of practice, you will need 
to be very overt in your planning and preparation. 

 
• Your appearance has an impact on your students and your colleagues. Be sure that your 

clothing, grooming, and jewelry are professional and appropriate for your setting. 
 

• Confidentiality about student information is mandated by ethics and legislation. Sharing 
information with your mentor is important, of course, but be wary of discussing student 
information with others. 

 
• Identify and maintain your support structures throughout the semester: Your mentor, 

coordinator, and fellow interns are keys to your success in this experience. It’s also 
helpful to identify supportive individuals in your personal life as well, because the work 
of the teacher doesn’t end when the students leave at the end of the day. 
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General Expectations for Intern Teachers 

 
In addition to knowledge of content and pedagogical skills, teachers must exhibit dispositions or 
habits of behavior that support student learning. The following list provides some ideas for your 
consideration and discussion with your mentor and coordinator:  

 
 

• Punctuality 
• Dependability 
• Honesty  
• Fairness 
• Tolerance of diverse views 
• Professional appearance 
• Professional judgment 
• Personal initiative 

• High expectations for professional performance 
• Commitment to professional growth 
• Willingness to work in partnership 
• Commitment to diversity 
• Intellectual inquiry 
• Social and moral responsibility 
• Self-reflection 
• Genuine caring for others

  
Additional dispositions to be demonstrated during the internship include the following: 
 

• Exhibits initiative and enthusiasm for teaching. 
• Commits time and energy to the continuing process of learning. 
• Strives for quality and completeness. 
• Is consistently prepared and organized. 
• Demonstrates punctuality and responsibility. 
• Dresses and is groomed appropriately for the setting. 
• Evidences honesty and integrity in actions and decisions. 
• Respects and upholds ethical behavior and maintains confidentiality. 
• Willingly and appropriately adjusts schedules and routines when needed. 
• Listens and respects other points of view. 

 
Questions to help assess these dispositions are included in the Appendices of this Handbook. 
 
 
The Cluster Site:  Your “host” school 

 
Most Intern Teachers are placed in host schools that serve diverse student populations and that have 
worked in partnership with WMU’s College of Education and Human Development.  These host 
schools are known as Cluster Sites.  A Cluster Site usually includes 5-10 Interns with Mentor 
Teachers, a University Coordinator, and other stakeholders in the school district such as the 
professional staff of the school, the parents, and other community members.   
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Sample Schedule for the Internship Semester 
 
Please remember that this is just a sample – your experience will be tailored to your development 
and the school setting in which you are placed for the internship. 

 
Prior to the Internship 

 
Interview with Mentor 
Teacher 

Determine whether this is a good “match” and set up additional times to 
meet. 

Observations of Mentor 
Teacher 

Intern observes mentor’s teaching style and develops understandings of 
curriculum and students. 

Conferences and 
Discussions Between 
Intern & Mentor 

Discuss expectations and any concerns, classroom organization and 
management, grading procedures, possible units the intern will teach, 
school rules and procedures. Make necessary introductions (clerical 
staff, other teachers). 

 
 
Intern and Mentor Tasks in the Beginning Phase (first week or two) 

 
Attendance procedures Taking attendance will help the intern learn student names, become 

familiar with the school procedures, and provide an opportunity to 
immediately engage in classroom activities. 

Small group work From the first day, interns can work with students who have been absent 
to review material, help monitor small group activities and labs, and 
assist students with special needs 

Co-teaching In the early phases, the mentor will do the majority of the planning and 
the intern will assist. Gradually, the intern will take on the major 
responsibility for planning and teaching with the assistance of the 
mentor. 

Goals for the Initial 
Phase 
 

Orientation to the school and the class, learning names and routines, 
preparing future lessons, developing a higher degree of comfort in the 
setting, grading papers and tests using the mentor’s rubric (to help orient 
the intern to the curriculum and the students). 

Observations 
 

Including the Mentor, some beginning teachers, expert teachers, special 
education resource rooms, various academic disciplines and grade levels 
(Note: Set specific goals to guide the observations). 

Planning for the 
experience 
 

Opportunities for student interaction (with and without Mentor Teacher), 
set schedules for the intern’s units and classes, add responsibilities as 
appropriate. 
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The “Sustained Teaching” Phase (weeks 3-14) 

 
Intern Responsibilities Specific classes and units become the responsibility of the intern with 

greater emphasis placed on the intern’s role in planning, implementing, 
and assessing instruction. The intern prepares a midterm self-reflective 
evaluation and shares it with the mentor. 

Mentor Responsibilities 
 

The mentor provides support and feedback for the intern through 
frequent formal and informal observations of the intern’s teaching. The 
mentor continues to co-teach with the intern, with a reduced 
responsibility for the planning and implementation of lessons. The 
mentor maintains records of the intern’s performance, prepares the 
midterm evaluation, and shares it with the intern and University 
Coordinator. The intern will teach classes while the mentor attends 
mentor meetings and consults as needed with the University 
Coordinator. A difficult but necessary task for the mentor is to balance 
supervision of the intern while allowing the intern to develop autonomy 
in the classroom. 

University Coordinator 
Responsibilities 
 

The coordinator should provide feedback to both interns and mentors, 
assess the intern’s teaching and planning skills, collect and read the 
intern and mentor midterm evaluations, assist the intern and mentor in 
problem-solving, and address emerging internship issues within mentor 
meetings and intern seminars. 

Other School Personnel 
 

Administrators, school counselors, teachers and other professionals in 
the building will continue to serve as models for the intern, and may 
observe the intern’s teaching and interaction with students as 
appropriate. 

 
Concluding Phase (last week or two) 

 
Intern The intern will continue focused observations of other teachers and 

levels, and may schedule interviews with building administrator (if 
desired). The intern should complete projects and units with students, 
maintain clear records of assessments made during intensive teaching 
phase, and share those records with the mentor. The final self-reflective 
evaluation must be written and shared with mentor according to the 
schedule set up by the University Coordinator. The intern must read and 
sign mentor’s final evaluation. 

Mentor The mentor will resume major responsibility for planning, 
implementing, and assessing instruction by easing the intern out of 
major teaching responsibilities for some classes. The mentor may assist 
in arranging focused observations to address the intern’s strengths and 
weaknesses. The final evaluation should be written and shared with the 
intern and the University Coordinator. 
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University Coordinator 
 

Final evaluations should be collected, read, and signed by the 
coordinator according to the deadline established by the Office of Field 
Placements. The coordinator should verify that all forms have been 
signed prior to submitting the forms to the Office of Field Placements. 
Coordinators will assist the intern and mentor in making a smooth 
transition to the intern’s final days of the experience. The coordinator 
should seek feedback from mentor and intern about the internship 
program and should share that information with the Office of Field 
Placements. 

Other Reminders Grades are determined by the University Coordinator after consultation 
with the mentor. All parties should remember that interns frequently feel 
“ready to go” a few weeks before the internship is completed. Some tact 
may be required in helping the intern understand the important tasks of 
this phase of internship. Evaluation forms must be signed by all parties 
with original copies of the evaluations submitted to the Office of Field 
Placements. Both interns and mentors should retain copies of the 
evaluations for their own files. 

 
 

Extra Information for 8-Week Placements 
A few Intern Teachers will experience two 8-week placements during the internship semester. The 
following timeline provides some additional information for those interns. 

 
TIME ACTIVITY 

Fourth Week Intern completes a formal written Midterm Self-Reflective Evaluation.  
Mentor Teacher #1 completes a formal oral evaluation conference with 
the intern. 

Eighth Week 
 

Intern completes a formal written Final Self-Reflective Evaluation. 
Mentor Teacher #1 completes a formal written Final Evaluation. 

Twelfth Week (4th week 
in the second placement) 

Intern completes a formal written Midterm Self-Reflective Evaluation. 
Mentor Teacher #2 completes a formal oral evaluation conference with 
the intern. 

Sixteenth Week (final 
week in the second 
placement) 

Intern completes a formal written Final Self-Reflective Evaluation. 
Mentor Teacher #2 completes a formal written Final Evaluation. 
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Grading Information for the Internship Experience 
 
The Internship (4700, 4710, 4740, 4750) is graded on a Credit/No Credit basis. "Credit" is granted 
for work that is "C" or better; "No Credit" is assigned for work below a "C." The Seminar in 
Education (4100) is a graded experience (see Course Grades and Grading System in the 
Undergraduate Catalog at http://catalog.wmich.edu/content.php?catoid=16&navoid=548#cour_grad_and). As one 
of the professional education courses, students must receive a grade of “C” or better in the Seminar 
in Education in order to receive credit for the course.  Interns receiving one or more 
UNDEVELOPED ratings on the final evaluation may be given a grade of “No Credit.” 
 
An Incomplete ("I") is a temporary grade given to the intern when illness, necessary absence, or 
other reasons beyond the control of the student prevent completion of the requirements of the 
internship. The "I" is granted for work that is passing in quality, but lacking in quantity to meet 
course objectives. It is not given as a substitute for No Credit (“NC”). 
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Western Michigan University’s  
Educator Preparation Program Conceptual Framework 

 
Dynamic Nature of the Conceptual Framework 
The Conceptual Framework is a dynamic document that is updated to reflect changes in the 
profession as well as changes within the institution. In the late 1990s, the College of Education, 
acting as the Professional Education Unit (PEU), adopted a conceptual framework based on a vision 
of the “reflective practitioner.”  Since that time, faculty, candidates, and school partners have 
participated in on-going discussions of the conceptual framework and have made changes designed 
to update and improve the framework. For example, in 2004, the Conceptual Framework was revised 
to reflect Michigan’s Entry Level Standards for Beginning Teachers. In 2008, the framework was 
again updated to align with the Professional Standards for Michigan Teachers. The current structure 
and content of the unit’s Conceptual Framework was informed by the findings of Task Force 21, the 
strategic plans developed by the colleges, the implementation of MI-InTASC, and the establishment 
of the Educator Preparation Governing Council. 
 
The current (2014) iteration of the unit’s Conceptual Framework continues to support a vision of the 
reflective practitioner and is organized around five elements that can be found in all initial and 
advanced programs: 

• Program candidates demonstrate "reflection on action" by reviewing recent practice and 
assessing their performance. 

• Program candidates demonstrate "reflection in action" by thoughtful actions during practice 
and adjusting practice as needed. 

• Program candidates demonstrate "reflection for action" by planning practice that addresses 
contextual factors and student/client characteristics. 

• Candidates use inquiry to improve practice, including such activities as action research, study 
of theoretical foundations of practice, and seeking feedback from trusted mentors. 

• Candidates draw from a strong knowledge base within the discipline they teach or the 
foundational disciplines of their practice. 

 
Candidates in initial programs in teacher education demonstrate their performances in each of these 
elements through assessments using the MI-InTASC standards plus performance indicators in 
communications and dispositions. The standards and indicators, introduced to candidates during 
their professional education courses, serve as the basis for pre-internship and internship evaluations 
and structure the candidates’ exit portfolios. As part of the process for state program approval, initial 
programs also have developed claims about their graduates that are aligned with the five elements of 
the Conceptual Framework.  

In advanced programs, the Conceptual Framework is expressed through the professional standards 
for the specific program as aligned with the five elements of reflective practice. For example, the 
School Counseling program is founded on the standards developed by CACREP and the Michigan 
Department of Education. Each of the program standards is aligned with one or more of the elements 
of the Conceptual Framework. Educational Leadership has also built a program that addresses 
national and state standards for school administrators. Their program standards are mapped onto the 
elements of the Conceptual Framework as noted in the TracDat reporting system. In this way, the 
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unit’s Assessment and Compliance Committee (ACC) can examine the assessment findings that 
support each of the elements of the Conceptual Framework. 

Background on Reflective Practice  
Reflection 
Reflection is defined as “the mental process of trying to structure or restructure an experience, a 
problem, or existing knowledge or insights” (Korthagen, 2001, p. 58).  It is also viewed as a mental 
process meant to increase understanding and provide direction for improvement, whose outcomes 
can be influenced by both personal and contextual variables (York-Barr, Sommers, Ghere, & 
Montie, 2001).  The reflection that takes into consideration social, ethical, and moral perspectives 
has the potential to affect community and produce long-lasting changes.  
 
Reflective Practice 
Reflective practice has been widely researched, starting with John Dewey in 1938, who introduced 
the idea of reflective thought, described as an active consideration of any belief in the light of the 
prior knowledge and future objectives (Dewey, as cited in Korthagen, 2001).  Schon (1983, 1987) 
distinguished between reflection-in-action and reflection-on-action.  Reflection-in-action involves 
experimentation and constructing of a new theory of the unique case in the present moment.  
Reflection-on-action takes place after the action itself and involves inquiry into the personal theories 
that lie at the basis of one’s actions, with the ultimate goal of changing future actions.   

 
As an outgrowth of Schon’s research, Killion and Todnem (as cited in Reagan, Case, & Brubacher, 
2000) distinguish among three types of reflection: reflection-on-action, reflection-in-action, and 
reflection-for-action.  The first type, reflection-on-action takes place after an event, while reflection-
in-action refers to reflection in the midst of practice.  The third type, reflection-for-action, serves to 
guide future action.  Reagan, Case, and Brubacher (2000) provide a similar interpretation, indicating 
that reflective practice involves what the teacher does before entering the classroom (e.g., 
preparation), while in the classroom, and after leaving the classroom. 
   
Reflective practice is “an inquiry approach to teaching that involves a personal commitment to 
continuous learning and improvement” (York-Barr et al., 2001, p. 3).  It implies “a deliberate pause 
to assume an open perspective, to allow for higher-level thinking processes” (York-Barr et al., 2001, 
p. 6).  These higher-thinking processes allow for a careful examination of personal beliefs, goals, 
and practices, meant to deepen understanding and lead to actions that improve student learning.  The 
deliberate pause assumes “a purposeful slowing down of life to find time for reflection” in which a 
psychological space gets created to allow for an open perspective to be held (p. 6).  An open 
perspective means living mindfully in the present moment and being open to other points of view.  
This open attitude fosters the emergence of new understandings and more effective responses.  
Reflection also involves the presence of higher-level thinking processes, such as inquiry, 
metacognition, analysis, integration, and synthesis.  The focus of reflection usually involves an 
examination of personal beliefs, goals, and practices.  Personal beliefs significantly influence our 
ways of thinking and acting.  Goals indicate desired outcomes and intentions, which through the 
process of reflection can be easily adjusted, creating room for more realistic ones.  Practice refers to 
one’s repertoire of skills, dispositions, and abilities in specific areas.  A desirable outcome of 
reflection is deeper understandings and insights, which constitutes the foundation for new forms of 
action.  The new understanding and insights need to translate into outward behavioral changes, 
otherwise they will not produce differences in students’ lives.   
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Sparks-Langer and Colton (as cited in Reagan, Case, & Brubacher, 2000), identify three elements of 
reflective practice: the cognitive element (which refers to the knowledge that teachers need to have 
in order to make good decisions in their teaching-related activities), the critical element (concerned 
with the moral and ethical aspects of practice in education), and the narrative element (which stems 
from teachers’ accounts of their own experiences in classrooms). 

 
Grounded in constructivist learning theory, reflective practice seeks to identify, evaluate, and change 
the beliefs and assumptions that guide and influence our actions (Osterman & Kottkamp, 2004).  
Reflective practice places a main focus on learning, by actively involving the learner and learner’s 
experiences in the construction of knowledge, providing opportunities for exploration and 
articulation of own ideas, personal beliefs,  knowledge, and experience (thus its emphasis on 
experiential learning), ongoing analysis of personal theory-in-use, and designing activities that are 
collaborative in nature.  Reflective practice was also conceptualized as both a professional 
development strategy and problem-solving strategy (Osterman et al., 2004).  As problem-solving 
strategy, reflective practice involves individuals working together to critically examine their own 
practice to resolve critical issues.  The power of reflective practice is greater when observations, 
assumptions, and interpretations are shared openly in a collegial setting. 

 
Korthagen (2001) conceptualizes reflective practice as a professional development strategy and 
makes a clear distinction between action, learning, and reflection, indicating that learning improves 
the quality of the action, and action exposes systems’ failure, thus creating learning needs.  This 
process is also known as the spiral of professional development, which represents the process of 
action, learning from that action, and improving on the action which will further reveal new areas of 
learning needs.   
 
The Reflective Educator/Practitioner 
A reflective educator is one who is committed to improvement in practice; assumes responsibility for 
his/her own learning; demonstrates awareness of self, others, and the surrounding context; develops 
the thinking skills for effective inquiry; and takes actions that align with new understandings (York-
Barr et. al., 2001).  Reflection can be developed at four levels: individual, partner, small group or 
team, and schoolwide.  The reflective practice spiral starts at the individual level (as one develops 
his/her individual reflection capacities), which can influence the reflection that occurs with partners 
and in small groups of which the individual is a member.  As group reflection develops and expands, 
it has the potential to spread throughout the school (York-Barr et. al., 2001).   
 
Korthagen and Wubbels (2001) identify the following characteristics and attributes of reflective 
teachers: 

1. Reflective teachers are capable of consciously structuring situations and problems, and 
consider it important to do so. 

2. Reflective teachers use standard questions when structuring experiences. 
3. Reflective teachers can easily answer the question of what they want to learn. 
4. Reflective teachers can adequately describe and analyze their own functioning in the 

interpersonal relationships with others. 
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The capacity of being reflective also appears to correlate with specific personal attributes.  
Korthagen et al. (2001) describe these correlates: 

1. Reflective teachers have better interpersonal relationships with students than with other 
teachers. 

2. Reflective teachers develop a high degree of job satisfaction. 
3. Reflective teachers also consider it important for their students to learn by investigating and 

structuring things themselves. 
4. Reflective student teachers have, earlier in their lives, been encouraged to structure their 

experiences, problems, and so on. 
5. Reflective teachers have strong feelings of personal security and self-efficacy as teachers. 
6. Student teachers with teaching experience who have a high degree of self-efficacy focus in 

their reflections about their teaching on the students.  When they have a low sense of self-
esteem they focus on the self. 

7. Reflective teachers appear to talk or write relatively easily about their experiences. 
 

DeMulder and Rigsby (2003) researched the transformative effects of a professional 
development program focused on reflective practice on K-12 teachers.   The following 
characteristics were attributed to participation in this program: 

1. Ability to see children and classrooms through new lenses and perspectives 
2. Newfound professional voice, judgment, and power 
3. Greater knowledge of and sense of self. 
4. Improved writing style and ability to communicate 
5. Improved teaching practices and changed educational philosophy: 

a. Teaching/helping students to consider moral issues, to be open to new ideas and 
different views, to collaborate with others, and to connect material to their own 
lives 

b. Becoming a moral professional (more caring, trusting, willing to take risks, and 
gain courage) 

c. Stronger relationships with students (more attuned, more aware of learning styles) 
d. Giving students choices 
e. Developing interest in theory and research 
f. Developing reflective practice 
g. Modeling lifelong learning 
h. Listening to others 
i. Building community 
j. Behaving as a learner (admitting and learning from mistakes) 
k. Increased teaching effectiveness 
l. Renewed enthusiasm and determination 
m. Increased interaction with parents 
n. Measure success by students’ learning 
o. Improving student’s learning 
p. Focusing on continuous improvement 
q. Improved thinking and organizational skills 

6. Improved professional and personal relationships 
a. Appreciation/understanding of other teachers’ investments 
b. Strengthen ties with colleagues 
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c. Mentor other teachers 
d. Inspire younger colleagues 
e. Willingness to seek help 

7. Role model and advocate for others 
 

Reflective Strategies 
The reflective practitioner engages in a variety of activities with narrative character, meant to 
provide a richer understanding of the experience and facilitate further learning and inquiry.  Some of 
the narratives may be developed orally or in writing and may be structured or unstructured.  Of these 
narratives, the most widely used are journals, critical incidents, portfolios, the left-hand column (as a 
means of uncovering assumptions), questioning, and personal inventories (Osterman et al., 2004).  
Besides these self-evaluative strategies, reflective practitioners are involved in assessment of student 
learning through the use of tests, observations, rubrics, project-based activities, oral presentations, 
and student portfolios.  In addition, reflective practitioner also takes into consideration the 
organizational conditions that support learning, through a careful assessment of the resources, and 
the district/school/classroom’s culture climate and policies (Osterman et al., 2004). 
 
Reflective Practice and Professional Standards 
Reflective practice is conducive to achievement of the expectations for educators as described in 
standards for professionals in teaching, leadership, and counseling. At a minimum, reflective 
practitioners seek to demonstrate the requirements for their profession. As outlined in the Goal 
Comparison reports from TracDat, the standards for professionals are closely linked with the five 
elements of reflective practice. 
 
Conceptual Framework and the Assessment System 
In initial programs, major evaluation tools are organized around the ten MI-InTASC Standards plus 
indicators related to communication and dispositions. The rubric used to assess candidate exit 
portfolios emphasizes the reflective statements of the candidate and the link between the selected 
artifact and the MI-InTASC standard. Final evaluations of internships and pre-intern experiences 
also reflect the standards and provide additional opportunities for the collection of evidence related 
to the conceptual framework. The evaluations are completed by the candidates and by the mentor 
teachers.  
 
In advanced programs, assessments are aligned with the appropriate professional and state standards. 
These standards have also been linked with the five elements of the Conceptual Framework. The 
links among the standards, elements, and assessments are apparent in the reports provided in the 
TracDat system. 
 
The assessment system for the unit includes specific checkpoints at which candidate performance is 
measured against standards and the developmental process of learning to be a reflective practitioner. 
Assessments and checkpoints that occur early in a candidate’s program examine the progress being 
made by the candidate toward meeting the program expectations and provide an opportunity for the 
candidate and the program faculty to remediate where needed. Assessments at the conclusion of 
professional preparation emphasize expectations for beginning professional practice. For example, 
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the Professional Readiness Exam (PRE) is an early checkpoint of basic knowledge in the areas of 
reading, math, and writing while the MTTC Subject Test is a culminating checkpoint that reflects the 
academic subject(s) to be taught by the candidate in her/his future teaching. Program-specific 
assessments are also included within the assessment system for the unit and may be accessed 
through TracDat. 
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A Team Approach  
 
At WMU, we employ a team approach to provide an effective and supportive environment for the 
development of teachers. Members of this team include the following: 

• Intern Teachers 
• Mentor Teachers 
• University Coordinators  
• school administrators 
• students and their families  
• faculty and staff members from the host school and WMU  

 
Each member of the team has a variety of responsibilities. The following lists provide an overview 
of the responsibilities of each team member. 
 
Intern Teachers 

• Ask questions to establish expectations 
• Share concerns 
• Seek input 
• Self-evaluate 

 
Mentor Teachers 

• Facilitate the interns’ inclusion in the school community 
• Determine readiness to assume additional responsibility 
• Communicate with the intern and the coordinator 
• Co-teach with the intern 
• Collaborate with the intern on planning and implementation of lessons 
• Model instructional strategies and professional behavior 
• Observe and assess the Intern Teacher 

 
University Coordinators 

• Communicate with interns, mentors, and other WMU personnel 
• Evaluate and assign grades 
• Lead the intern seminar 

 
School Administrators  

• Provide leadership in the host school 
• Participate in the assignment of interns and mentors 
• Assist mentors in addressing concerns  

 
Students and Their Families 

• Hold high expectations for student and teacher performance 
• Communicate with school personnel 
• Experience highly professional behaviors from Intern Teachers 

 
Faculty and Staff from WMU and Host Schools 

• Serve as resources where needed 
• Hold high expectations for intern performance 
• Apply and maintain standards for program completion 
• Communicate with appropriate personnel
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Becoming a Professional 
 

Intern teaching is an important first step in developing your professional career. Professionals must 
adhere to ethical and legal guidelines, demonstrate appropriate dispositions, and remember that 
students are the center of the teaching enterprise. The following sections highlight some aspects of 
professionalism that you should address during the internship experience.  

 
Initiative and Engagement 
 

• Be a part of the life of the school by attending afterschool and evening activities as deemed 
appropriate by your Mentor Teacher. 

• Adhere to the schedule of your Mentor Teacher in terms of arrival at school in the morning 
and departure at the end of the day. Ask your University Coordinator if you have questions 
about the schedule. 

• Talk with your Mentor Teacher before making any contact with parents or guardians. 
• Participate in faculty activities if you are invited and wish to do so, but remember that your 

behavior should be respectful of your role as an intern. 
 
Confidential Information 
 

• Written or oral information about student and families is shared only with other personnel 
who have an explicit need to know for the benefit of the student/family (not for the benefit of 
the provider). 

• Information about one student is not shared with another student or parent under any 
circumstances. 

• Discussions concerning confidential information are to take place in secured locations, not in 
hallways, stairwells, staff lounges or parking lots, on the playground, or elsewhere where 
others may overhear. 

• Security of written communications should be considered and discussed with your Mentor 
Teacher. Email is not considered a secure form of written communication. 

• Schools have explicit policies on the confidentiality of student/child information which must 
be followed by all school personnel including Intern Teachers. 

 
Written and Oral Communications 
 

• Your choice of language (wording, formality, grammar, etc.) communicates a great deal to 
those listening or reading your comments. Be mindful of the messages you are sending to 
students, colleagues, and others. 

• As a teacher, you are a role model for your students meaning that accuracy and correctness 
are important. Check yourself often and ask others to give you feedback about your 
communications. 

• Remember that you are not talking with your peers in the classroom, so avoid using slang or 
potentially inappropriate words and phrases. 

 
Dress and Demeanor 
 

• Your personal appearance conveys messages about your professionalism and your level of 
respect for yourself and others. 

• You are “new” to the setting of your host school and should dress conservatively even if 
other teachers in the building dress very casually.  

• Remember that you are being evaluated by those around you during the internship 
experience. Your behavior should be “professional” from the time you arrive at the school 
parking lot in the morning until you are back home at night. 
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Minimum Expectations for the Seminar 
 
In previous sections of this Handbook, the overall roles and responsibilities of all members of the 
“team” were defined. In this section, specific expectations for you and your University Coordinator 
related to the seminar are presented. Your University Coordinator will provide you with a complete 
syllabus that will be tailored to your site and will include additional grading information, as well as 
policies unique to your setting. What follows is a brief description of the minimum requirements for 
the seminar. 

 
Professional Portfolio Created in iWebfolio 
 
Intern Teachers should have been introduced to the professional portfolio in their on-campus 
courses. All Intern Teachers must complete a professional portfolio in iWebfolio by the conclusion 
of the internship. This professional portfolio provides evidence that you have met all of the Michigan 
Department of Education Professional Standards. Your University Coordinator will discuss ideas for 
each section of the portfolio during your seminar and materials are provided in the appendices of this 
Handbook to help you with this important assessment. 
 
Impact on Student Learning Assignment 
 
Interns are required to complete the Impact on Student Learning Assignment, which is a modified 
version of a “teacher work sample.”  This assignment allows for self-reflection on all phases of one 
lesson from one unit that the Intern has taught. The rubric for this assignment is included in the 
appendices of the Handbook.  
 
Journal/Reflective Writing Assignments 
 
Journaling provides you with opportunities to reflect about your practice. Regular entries in the 
journal will also serve as a collection of anecdotes and topics and will stimulate dialogue and sharing 
in the intern seminars. During the course of the semester, you may be asked to do multiple forms of 
journaling including some writing during the seminar and some outside of the seminar.  As you 
reflect on your experiences, you may find it helpful to refer to the “Questions for Reflection” that are 
provided in the appendices of this Handbook. 
 
Attendance and Participation 
 
Attendance is expected at all seminar sessions and other activities as scheduled by the University 
Coordinator. As a professional, you should be an active participant in the seminar sessions and 
should be prepared for the discussions and assignments.  
 
Mid-Term and Final Self- Evaluations 
 
Twice during the semester you’ll be asked to complete Self-Reflective evaluations of your teaching. 
The sample form for the final evaluation (included in the appendices of this Handbook) outlines the 
standards and sub-standards of the MI-InTASC. You will examine your own teaching and assess 
whether you are Proficient, Emerging, or Undeveloped in a particular area. After you complete your 
self-evaluation, you should discuss your thoughts with your Mentor Teacher, who uses the same 
form to evaluate you, and then submit it to your Coordinator.  
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If you need focused attention in any given standard by mid-term, then you’ll be asked to work with 
your Mentor Teacher and University Coordinator to develop a Plan for Assistance. This plan will 
outline specific steps that you’ll need to work through in order to improve in the designated areas. 
The process for developing a Plan for Assistance is outlined in the appendices of this Handbook. 
 
Interns should also have their mentors complete a content-specific evaluation form at the end of the 
experience. These forms include questions related to specific standards for each content area and are 
an important part of the assessment process. The forms are available online and should be completed 
by the mentor as part of the final evaluation process. 
 
Observations 
 
Your University Coordinator will conduct formal observations at least twice a semester. One of 
these may be a video tape of the Intern teaching a lesson, but this is not required. Prior to the 
observation time, it will be the responsibility of the Intern to arrange the day and time with the 
Coordinator and to provide a copy of the complete lesson plan (including any handouts or 
worksheets if asked to do so) that the Coordinator will be observing. If you are not part of a Cluster 
Site, your University Coordinator will be in to observe you at least three times during the semester. 
Your Mentor Teacher, of course, will be conducting continuous, informal observations all the time. 
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Appendices 
 

Appendix A  General Policies for Intern Teaching 
Appendix B  Questions for Reflection 
Appendix C  Final Evaluation Sample 
Appendix D  Plan for Improvement Guidelines 
Appendix E  MI-InTASC Standards Matrix 
Appendix F  Professional Dispositions: Questions for Self-Assessment 
Appendix G  Portfolio Guidelines 
Appendix H Impact on Student Learning Assignment
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Appendix A  
POLICIES FOR INTERN TEACHING 

 
The following policy information, compiled for your use during your intern teaching assignment, is 
meant to provide you with a framework to assist you in building a successful internship. If you have 
a policy question that is not covered here, please ask your University Coordinator. 
 
ATTENDANCE/PUNCTUALITY 
 
During the intern experience, daily attendance is required at the cluster site and at all scheduled 
intern seminar sessions. Attendance and promptness are an indication of commitment. Accordingly, 
Intern Teachers are expected to devote full time to the internship and will not be excused early or 
allowed to report late because of work schedules or personal business. 
 
As an Intern Teacher, you will follow the prescribed time schedule and calendar established for the 
personnel at the cluster site. In cases where the school schedule deviates from that of the University 
(i.e., beginnings of the school semester, spring break, and holidays) you will follow the school 
calendar unless otherwise informed by the Office of Field Placements. The internship continues 
through final exam week and ends on the Thursday prior to Graduation. If you desire to participate 
in school activities beyond this date, you must do so only as a guest of the school. 
 
You are required to attend staff-development sessions, parent-teacher conferences, open-house 
events, faculty meetings, and other extracurricular activities deemed appropriate by your Mentor 
Teacher. Open house and some parent conferences are often evening events. You will need to plan 
accordingly. 
 
If school is closed due to weather or similar emergencies, the Intern Teacher should follow the 
attendance policy required of the professional staff. The intern seminar will meet as scheduled unless 
indicated otherwise by your University Coordinator. 
 
Interns are expected to follow the holiday schedule of the assigned school. If, due to personal 
religious affiliations, you must be absent on a regularly scheduled school day, you must make 
special arrangements in advance with your Mentor Teacher and University Coordinator. 
 
If illness or personal family circumstances cause you to be absent, you are required to contact your 
Mentor Teacher ahead of time, preferably the night before or early in the morning. Speak to your 
Mentor Teacher personally. You are required to leave lesson plans for any activities for which you 
are responsible in the classroom. You must make sure that plans, textbooks, materials, teaching 
guides, and manuals are delivered to the school for your Mentor Teacher's use during your absence. 
Arrange with a roommate, spouse, or fellow intern to deliver this material to the school building 
before school begins for the day. 
 
In the event of an unforeseen circumstances resulting in more than three (3) absences, your Mentor 
Teacher, your University Coordinator, and you will arrange the make-up requirements. The plan will 
be subject to approval by the Director of Field Placements. 
 
COURSEWORK AND EMPLOYMENT DURING INTERN TEACHING 
 
Enrollment in University on-campus or self-instructional coursework other than intern teaching and 
the concurrent seminar is not permitted while interning. While it is recognized that other 
responsibilities (such as coaching, extracurricular activities, or outside employment) may also occur 
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during intern teaching, these activities must not detract from your performance as an educator. You 
must inform your University Coordinator and Mentor Teacher at the beginning of the semester, in 
writing, that you intend to be involved in outside roles. If your intern performance is negatively 
influenced by outside interests, you will be counseled to drop one responsibility or the other. Since 
your full attention is required for successful completion of intern teaching, outside employment 
should be avoided or limited. You will invest a monumental amount of time and effort during your 
internship. As an intern, you are not to be paid for services that are part of your internship. 
 
SUBSTITUTE TEACHING 
 
TERMS AND CONDITIONS OF SUBSTITUTE TEACHING FOR CURRENT INTERNS 
 
During the semester of Internship, WMU students engaged in intern teaching may serve as substitute 
teachers under the following conditions: 
 

• The Intern Teacher must be registered with and approved by the district, ISD, or sponsoring 
agency as a substitute teacher. 

 
• When serving as a substitute teacher, the Intern Teacher shall be paid at the prevailing per-

day rate for substitute teachers. 
 

• The Intern Teacher may only substitute for his/her Mentor Teacher. 
 

• The Intern Teacher may serve as the substitute for his/her Mentor Teacher when he/she is 
away from the classroom due to illness, personal business, or professional development, 
which has been deemed inappropriate or cost prohibitive for intern attendance. An Intern 
Teacher will not be used as a paid substitute teacher when his/her mentor is absent from the 
classroom for the purpose of promoting the intern teaching program. 

 
• The Intern Teacher may only substitute after midterm (date to be established and published 

by the Office of Field Placements) and if his/her Mentor Teacher recommends that he/she be 
employed as the substitute teacher. 

 
• The Intern Teacher may substitute for his/her Mentor Teacher no more than five days from 

mid-term to the end of the semester unless further days are approved by the Office of Field 
placement in advance. 

 
• WMU may, in its sole discretion, decide that an Intern Teacher is not an appropriate 

candidate to substitute teach and may direct a district and/or ISD not to utilize a given Intern 
Teacher as a substitute teacher. 

 
TRANSPORTATION 
 
As an Intern Teacher, you are not to transport students in your own vehicle for any reason. You may 
transport students for school functions if requested by a school administrator provided that a school 
vehicle is used and that the school (district) assumes responsibility for all costs associated with any 
damages, injuries, and legal fees arising from your actions while transporting the students. Such 
requests must be approved by your University Coordinator. 
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LAWS FOR EDUCATORS 
 
Interns are expected to be knowledgeable of laws such as the child protection law for reporting child 
abuse and neglect (http://www.michigan.gov/documents/DHS-PUB-0003_167609_7.pdf); and the law for banning 
corporal punishment in schools (http://www.michigan.gov/documents/corporalpunishment_118753_7.pdf). You 
should make sure you are well informed about all school policies addressing these and other pertinent 
laws. The Family Educational Rights and Privacy Act (FERPA) also guides the work of teachers and 
prohibits the disclosure of student information in most circumstances. 
 
EDUCATION FOR CHILDREN WITH SPECIAL NEEDS – DEFINITIONS 
 
REGULAR EDUCATION INITIATIVE--R.E.I. -- "Educating students with special needs; a 
shared responsibility." A commitment which searches for ways to serve as many children as possible 
within regular classrooms by encouraging special education and other special programs to form a 
partnership with regular education. 
 
INCLUSIVE EDUCATION -- "The provision of education services for students with disabilities in 
schools with their non-handicapped peers, in age appropriate classes under the supervision of regular 
education teachers with support from special education teachers and support personnel." 
 
LEAST RESTRICTIVE ENVIRONMENT--L.R.E. -- "That assignment to special classes, 
separate schools, or the removal of the handicapped person from the regular education environment 
occurs only when the nature and severity of the handicap is such that education in a regular class 
with use of supplementary aids and services cannot be achieved." 
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Appendix B 
Questions for Reflection 

 
 

 
• How am I feeling about my intern experience and progress as a teacher/learner? 

 
• What happened today that I did not agree with or understand? 

 
• Why did I disagree with what happened? 

 
• What questions or ideas about teaching or classroom procedures did this create for me? 

 
• How or where can I begin to search for answers or solutions to these questions or dilemmas? 

 
• What principle or theory about teaching and learning can I draw on from what I am 

observing and thinking? 
 

• How does what has happened in the classroom relate to past experiences in preparatory 
coursework or practice? 

 
• How does what has happened in the classroom or school-related experiences connect to 

information or issues presented and discussed in the seminars? 
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Appendix C  

 
College of Education and Human Development 

 WESTERN MICHIGAN UNIVERSITY 
 

PREPARING REFLECTIVE PRACTITIONERS 
FINAL EVALUATION REPORT OF  

INTERN TEACHING 
 

Name of Pre-intern Teacher 
 
 

WIN                                                  Date 
 
  

School Name/District 
 
 

Grades/Subjects Taught 
 
 

Mentor/Cooperating Teacher 
 
 

 
This assessment is based on the ten standards of effective practice for teachers as adopted by the Michigan Department 
of Education (MI-InTASC), with the addition of a category related to communication and a separate section for 
professional dispositions. Under the Family Educational Rights & Privacy Act, the student has the right of inspection 
and review of this document. 
 
Directions: For each of the items below, check the box for the rating of the pre-intern teacher, using the definitions 
below to guide your rating. Use comments or examples to describe performance and explain scale selections.  
Comments may address individual items or the standard as a whole.   
  

Proficient: The pre-intern teacher has the knowledge and ability to perform this task with limited or no guidance. 
Emerging: The pre-intern teacher has basic knowledge of this concept, and would need guidance to complete the task. 

Undeveloped: The pre-intern teacher lacks basic knowledge of this concept and would need significant guidance to perform this task. 
 
 

Standard #1 — Learner Development Proficient Emerging Undeveloped 

The pre-intern teacher understands how children learn and develop, recognizing that 
patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 

   

  

 

 

 
A)  Designs developmentally appropriate instruction.    

B)  Implements developmentally appropriate instruction.    
Comments: 
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Standard #2 — Learning Differences Proficient Emerging Undeveloped 

The pre-intern teacher uses his/her understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments  
that allow each learner to meet high standards. 

   

  

 

 

 A) Adapts instruction for individual needs    

B) Inquires about students as individuals with diverse personal and family 
backgrounds    

C) Exhibits fairness in supporting all students to learn.    
Comments: 
 

 

Standard #3 — Learning Environments Proficient Emerging Undeveloped 

The pre-intern teacher works with others to create environments that support individual 
and collaborative learning, encouraging positive social interaction, active engagement in 
learning, and self-motivation. 

   

  

 

 

 A)  Fosters a safe and respectful environment that promotes learning.    

B)  Organizes time and resources to actively engage students in learning.    

C) Manages classroom activity and behavior effectively.    

D) Proactively intervenes to redirect student misbehaviors whenever possible.    
Comments: 
 

 

Standard #4 — Content Knowledge Proficient Emerging Undeveloped 

The pre-intern teacher understands the central concepts, tools of inquiry, and structures 
of the discipline(s) she/he teaches and creates learning experiences that make the 
discipline accessible and meaningful for learners.  

   
  

 
 
 

A)  Demonstrates knowledge of subject matter.    

B)  Creates meaningful learning experiences.    
Comments: 
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Standard #5 — Applications of Content Proficient Emerging Undeveloped 

The pre-intern teacher understands the central concepts, tools of inquiry, and structures 
of the discipline(s) she/he teaches and creates learning experiences that make the 
discipline accessible and meaningful for learners.  

   

  
 

 
 

A)  Connects content knowledge to relevant issues in students’ lives.    

B)  Engages students in higher level thinking skills.    
Comments: 
 

 

Standard #6 — Assessment Proficient Emerging Undeveloped 

The pre-intern teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, monitor learner progress, and inform ongoing planning 
and instruction. 

   

  
 

 
 

A)  Integrates formal and informal assessments.    

B)  Communicates timely and useful descriptive feedback.    

C)  Aligns assessments with objectives and standards.    

D)  Exhibits fairness in grading practices.    

E)  Uses a variety of formative and summative assessments.    
Comments: 
 

 

Standard #7 — Planning for Instruction Proficient Emerging Undeveloped 

The pre-intern teacher plans instruction that supports every student in meeting rigorous 
learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the community 
context. 

   

  
 

 
 

A)  Connects lesson goals with school curriculum and state standards.    

B)  Uses assessment data to inform planning for instruction.    
Comments: 
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Standard #8 — Instructional Strategies Proficient Emerging Undeveloped 

The pre-intern teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and their connections, 
and to build skills to access and appropriately apply information. 

   

  
 

 
 

A)  Varies instructional strategies to engage learners.    

B)  Uses technology appropriately to enhance instruction.    

C)  Differentiates instruction to meet learner needs.    

D)  Paces lessons to allow learners to integrate their new learning.    

Comments: 
 

 

Standard #9 — Professional Learning and Ethical Practice Proficient Emerging Undeveloped 

The pre-intern teacher engages in ongoing professional learning and uses evidence to 
continually evaluate his/her practice, particularly the effects of his/her choices and 
actions on others (learners, families, other professionals, and the community), and adapts 
practice to meet the needs of each learner. 

   

  
 

 
 

A)  Seeks and accepts feedback to improve teaching effectiveness.    

B)  Uses self-reflection to improve teaching effectiveness.    

C)  Demonstrates commitment to the profession.    
Comments: 
 

 

Standard #10 — Leadership and Collaboration Proficient Emerging Undeveloped 

The pre-intern teacher seeks appropriate leadership roles and collaborates with students, 
families, colleagues, other professionals, and community members to share 
responsibility for student growth and development, learning, and well-being. 

   

  
 

 
 

A)  Works effectively with school personnel.    

B)  Works effectively with parents.    
Comments: 
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Communication Proficient Emerging Undeveloped 

The pre-intern teacher uses effective verbal, nonverbal, and media communication 
techniques to foster active inquiry, collaboration, and supportive interaction in the 
classroom. 

   

  
 

 
 

A)  Uses accurate and effective written communication.    

B)  Uses accurate and effective oral communication.    

C)  Uses effective non-verbal communication.    
Comments: 
 

 

Professional Dispositions Proficient Emerging Undeveloped 

A)  Exhibits initiative and enthusiasm for teaching.    

B)  Commits time and energy to the continuing process of learning.    

C)  Strives for quality and completeness.    

D)  Is consistently prepared and organized.    

E)  Demonstrates punctuality and responsibility.    

F)  Dresses and is groomed appropriately for the setting.    

G)  Evidences honesty and integrity in actions and decisions.    

H)  Respects and upholds ethical behavior and maintains confidentiality.    

I)  Willingly and appropriately adjusts schedules and routines when needed.    

J)  Listens and respects other points of view.    
Comments: 
 

 

 

 

 

   *Intern Teacher’s Signature           Mentor Teacher’s Signature        Coordinator’s Signature                Date 

*The Intern Teacher’s signature is required to attest to the fact that this evaluation has been reviewed with her/him.  The signature 
does not imply agreement or disagreement with the evaluation ratings assigned. 
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Appendix D 
 

The Plan for Improvement Guidelines 
 
I.  Intention of the Plan for Improvement 

• The Plan for Improvement is intended to provide detailed written guidance and a clear 
timeline for improvement for those interns who are struggling in one or more standard 
areas. This written guidance is necessary in our effort to provide ample opportunity and 
advocacy for those interns to bring their professional practice to a passing level in all 
seven standard areas. 

 
II.  Effective Use 

A. Timing 
• Put in place sooner than later 
• If the intern is on a full semester assignment and is struggling, you should have a Plan for 

Improvement filled out no later than midterm. 
• If the intern is on an eight week assignment and is struggling, you should have a Plan for 

Improvement filled out no later than the fourth week. 
 

B. Level of Detail 
• The Plan for Improvement should be specific. It should address each of the areas that the 

mentor and coordinator are concerned about. It should be aligned with the seven 
standards of the midterm and final evaluations. It should be a specific, clear description 
of each of the changes the intern must make. 

• The Plan for Improvement should stipulate the length of time the intern has to address 
each of the changes and to demonstrate that they are clearly progressing toward 
expectations in each area you have identified. 

 
C. The Process for Preparing and Sharing the Plan for Improvement 
• Either the mentor or the coordinator can call for a Plan for Improvement. 
• The two professionals should meet to identify what areas the intern needs to address and 

the specifics for the changes that must be made. 
• At this time the Office of Field Placements should be notified that a Plan for 

Improvement will be prepared that week. 
• Either the mentor or the coordinator should then prepare the Plan for Improvement on the  

official university document which is available at http://www.wmich.edu/education/   
• Once you are at this website, click on Internships, click on Coordinators, click on Intern 

Teacher Plan for Improvement. The document can be downloaded to your computer and 
you can complete the form and print it off. 

• The mentor and the coordinator should meet to review the Plan for Improvement to make 
certain it addresses each area of change they have agreed on. 

• The mentor and the coordinator should then meet with the intern to review the Plan for 
Improvement. The intern should be given ample opportunity to ask questions and to 
express concerns. If the intern makes suggestions for change in the Plan for Improvement 
that both the mentor and the coordinator determine are legitimate, then the Plan for 
Improvement should be changed. Once the Plan for Improvement is finalized and 
reviewed, each of the three parties should sign the document. 

• At this time, a copy of the signed Plan for Improvement should be delivered, mailed, 
and/or faxed to the Office of Field Placements for their records. 

http://www.wmich.edu/education/
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• At the appointed time, the three parties should gather to review the intern’s progress on 
the Plan for Improvement. 

• If the intern is not Proficient or Emerging in each area identified on the Plan for 
Improvement by the appointed time, the intern should discontinue her/his internship. 

• At this time The Office of Field Placement should be notified so that an interview can be 
scheduled with the intern to determine next steps and options. 

 
D. Essential Follow-up for the Plan for Improvement 
• When a Plan for Improvement is put into place, it is essential that the coordinator and the 

mentor formally observe the intern on a weekly basis to determine that s/he is progressing 
toward expectations in each area that has been identified. 

• These weekly formal observations should be kept on file and used as documentation for 
intern progress and/or internship discontinuation. 

• If the internship is discontinued, the Office of Field Placements expects that copies of 
each formal observation, along with other supporting documents will be provided to offer 
the necessary evidence for the termination of the internship. 

 
E. Questions or Concerns About Procedure with the Plan for Improvement 
• Contact the Director of the Office of Field Placements or the Director of Teacher 

Education to discuss your questions/concerns. 
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Appendix E 
Interstate Teacher Assessment and Support Consortium (InTASC) 

 Model Core Teaching Standards 
 

Standard 
# Standards and Indicators 

1 

LEARNER DEVELOPMENT 

The pre-intern teacher understands how  learners grow and develop, recognizing 
that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and 
implements developmentally appropriate and challenging learning experiences. 

1a 
The teacher regularly assesses individual and group performance in order to design and modify 
instruction to meet learners’ needs in each area of development (cognitive, linguistic, social, 
emotional, and physical) and scaffolds the next level of development. 

1b 
The teacher creates developmentally appropriate instruction that takes into account individual 
learners’ strengths, interests, and needs and that enables each learner to advance and accelerate 
his/her learning. 

1c The teacher collaborates with families, communities, colleagues, and other professionals to promote 
learner growth and development. 

1d 
The teacher understands how learning occurs-- how learners construct knowledge, acquire skills, and 
develop disciplined thinking processes--and knows how to use instructional strategies that promote 
student learning. 

1e 
The teacher understands that each learner’s cognitive, linguistic, social, emotional, and physical 
development influences learning and knows how to make instructional decisions that build on 
learners’ strengths and needs. 

1f The teacher identifies readiness for learning, and understands how development in any one area may 
affect performance in others. 

1g The teacher understands the role of language and culture in learning and knows how to modify 
instruction to make language comprehensible and instruction relevant, accessible, and challenging. 

1h The teacher respects learners’ differing strengths and needs and is committed to using this 
information to further each learner’s development. 

1i The teacher is committed to using learners’ strengths as a basis for growth, and their misconceptions 
as opportunities for learning. 

1j The teacher takes responsibility for promoting learners’ growth and development. 

1k The teacher values the input and contributions of families, colleagues, and other professionals in 
understanding and supporting each learner’s development. 

2 

LEARNING DIFFERENCES 

The pre-intern teacher uses understanding of individual differences and diverse 
cultures and communities to ensure inclusive learning environments that enable 
each learner to meet high standards. 

2a 
The teacher designs, adapts, and delivers instruction to address each student’s diverse learning 
strengths and needs and creates opportunities for students to demonstrate their learning in different 
ways. 

2b 
The teacher makes appropriate and timely provisions (e.g., pacing for individual rates of growth, task 
demands, communication, assessment, and response modes) for individual students with particular 
learning differences or needs. 

2c The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing 
learners to accelerate as they demonstrate their understandings. 
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Standard 
# Standards and Indicators 

2d The teacher brings multiple perspectives to the discussion of content, including attention to learners’ 
personal, family, and community experiences and cultural norms. 

2e 
The teacher incorporates tools of language development into planning and instruction, including 
strategies for making content accessible to English language learners and for evaluating and 
supporting their development of English proficiency. 

2f The teacher accesses resources, supports, and specialized assistance and services to meet particular 
learning differences or needs. 

2g The teacher understands and identifies differences in approaches to learning and performance and 
knows how to design instruction that uses each learner’s strengths to promote growth. 

2h The teacher understands students with exceptional needs, including those associated with disabilities 
and giftedness, and knows how to use strategies and resources to address these needs. 

2i The teacher knows about second language acquisition processes and knows how to incorporate 
instructional strategies and resources to support language acquisition. 

2j 
The teacher understands that learners bring assets for learning based on their individual experiences, 
abilities, talents, prior learning, and peer and social group interactions, as well as language, culture, 
family, and community values. 

2k The teacher knows how to access information about the values of diverse cultures and communities 
and how to incorporate learners’ experiences, cultures, and community resources into instruction. 

2l The teacher believes that all learners can achieve at high levels and persists in helping each learner 
reach his/her full potential. 

2m The teacher respects learners as individuals with differing personal and family backgrounds and 
various skills, abilities, perspectives, talents, and interests. 

2n The teacher makes learners feel valued and helps them learn to value each other. 

2o The teacher values diverse languages and dialects and seeks to integrate them into his/her 
instructional practice to engage students in learning. 

3 

LEARNING ENVIRONMENTS  

The teacher works with others to create environments that support individual 
and collaborative learning, and that encourage positive social interaction, 
active engagement  in learning, and self-motivation. 

3a The teacher collaborates with learners, families, and colleagues to build a safe, positive learning 
climate of openness, mutual respect, support, and inquiry. 

3b The teacher develops learning experiences that engage learners in collaborative and self-directed 
learning and that extend learner interaction with ideas and people locally and globally. 

3c 
The teacher collaborates with learners and colleagues to develop shared values and expectations for 
respectful interactions, rigorous academic discussions, and individual and group responsibility for 
quality work. 

3d The teacher manages the learning environment to actively and equitably engage learners by 
organizing, allocating, and coordinating the resources of time, space, and learners’ attention. 

3e The teacher uses a variety of methods to engage learners in evaluating the learning environment and 
collaborates with learners to make appropriate adjustments. 

3f 
The teacher communicates verbally and nonverbally in ways that demonstrate respect for and 
responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning 
environment. 

3g The teacher promotes responsible learner use of interactive technologies to extend the possibilities 
for learning locally and globally. 

3h The teacher intentionally builds learner capacity to collaborate in face-to-face and virtual 
environments through applying effective interpersonal communication skills. 
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Standard 
# Standards and Indicators 

3i 
The teacher understands the relationship between motivation and engagement and knows how to 
design learning experiences using strategies that build learner self-direction and ownership of 
learning. 

3j The teacher knows how to help learners work productively and cooperatively with each other to 
achieve learning goals. 

3k 
The teacher knows how to collaborate with learners to establish and monitor elements of a safe and 
productive learning environment including norms, expectations, routines, and organizational 
structures. 

3l The teacher understands how learner diversity can affect communication and knows how to 
communicate effectively in differing environments. 

3m The teacher knows how to use technologies and how to guide learners to apply them in appropriate, 
safe, and effective ways. 

3n The teacher is committed to working with learners, colleagues, families, and communities to establish 
positive and supportive learning environments. 

3o The teacher values the role of learners in promoting each other’s learning and recognizes the 
importance of peer relationships in establishing a climate of learning. 

3p The teacher is committed to supporting learners as they participate in decision making, engage in 
exploration and invention, work collaboratively and independently, and engage in purposeful learning. 

3q The teacher seeks to foster respectful communication among all members of the learning community. 

3r The teacher is a thoughtful and responsive listener and observer. 

4 

CONTENT KNOWLEDGE 

The teacher understands the central concepts, tools of inquiry, and structures 
of the discipline(s) he or she teaches and creates learning experiences that 
make these aspects of the discipline accessible and meaningful for learners to 
assure mastery of the content. 

4a 
The teacher effectively uses multiple representations and explanations that capture key ideas in the 
discipline, guide learners through learning progressions, and promote each learner’s achievement of 
content standards. 

4b The teacher engages students in learning experiences in the discipline(s) that encourage learners to 
understand, question, and analyze ideas from diverse perspectives so that they master the content. 

4c The teacher engages learners in applying methods of inquiry and standards of evidence used in the 
discipline. 

4d The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar 
concepts, and makes connections to learners’ experiences. 

4e The teacher recognizes learner misconceptions in a discipline that interfere with learning, and creates 
experiences to build accurate conceptual understanding. 

4f 
The teacher evaluates and modifies instructional resources and curriculum materials for their 
comprehensiveness, accuracy for representing particular concepts in the discipline, and 
appropriateness for his/ her learners. 

4g The teacher uses supplementary resources and technologies effectively to ensure accessibility and 
relevance for all learners. 

4h The teacher creates opportunities for students to learn, practice, and master academic language in 
their content. 

4i The teacher accesses school and/or district-based resources to evaluate the learner’s content 
knowledge in their primary language. 
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# Standards and Indicators 

4j The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of 
knowing that are central to the discipline(s) s/he teaches. 

4k The teacher understands common misconceptions in learning the discipline and how to guide learners 
to accurate conceptual understanding. 

4l The teacher knows and uses the academic language of the discipline and knows how to make it 
accessible to learners. 

4m The teacher knows how to integrate culturally relevant content to build on learners’ background 
knowledge. 

4n The teacher has a deep knowledge of student content standards and learning progressions in the 
discipline(s) s/he teaches. 

4o The teacher realizes that content knowledge is not a fixed body of facts but is complex, culturally 
situated, and ever evolving. S/he keeps abreast of new ideas and understandings in the field. 

4p The teacher appreciates multiple perspectives within the discipline and facilitates learners’ critical 
analysis of these perspectives. 

4q The teacher recognizes the potential of bias in his/her representation of the discipline and seeks to 
appropriately address problems of bias. 

4r The teacher is committed to work toward each learner’s mastery of disciplinary content and skills. 

5 

APPLICATION OF CONTENT 

The teacher understands how to connect concepts and use differing 
perspectives to engage learners in critical thinking, creativity, and 
collaborative problem solving related to authentic local and global issues. 

5a 
The teacher develops and implements projects that guide learners in analyzing the complexities of an 
issue or question using perspectives from varied disciplines and cross-disciplinary skills (e.g., a water 
quality study that draws upon biology and chemistry to look at factual information and social studies 
to examine policy implications). 

5b The teacher engages learners in applying content knowledge to real world problems through the lens 
of interdisciplinary themes (e.g., financial literacy, environmental literacy). 

5c The teacher facilitates learners’ use of current tools and resources to maximize content learning in 
varied contexts. 

5d The teacher engages learners in questioning and challenging assumptions and approaches in order to 
foster innovation and problem solving in local and global contexts. 

5e 
The teacher develops learners’ communication skills in disciplinary and interdisciplinary contexts by 
creating meaningful opportunities to employ a variety of forms of communication that address varied 
audiences and purposes. 

5f The teacher engages learners in generating and evaluating new ideas and novel approaches, seeking 
inventive solutions to problems, and developing original work. 

5g The teacher facilitates learners’ ability to develop diverse social and cultural perspectives that expand 
their understanding of local and global issues and create novel approaches to solving problems. 

5h The teacher develops and implements supports for learner literacy development across content areas. 

5i 
The teacher understands the ways of knowing in his/her discipline, how it relates to other disciplinary 
approaches to inquiry, and the strengths and limitations of each approach in addressing problems, 
issues, and concerns. 

5j 
The teacher understands how current interdisciplinary themes (e.g., civic literacy, health literacy, 
global awareness) connect to the core subjects and knows how to weave those themes into 
meaningful learning experiences. 
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# Standards and Indicators 

5k The teacher understands the demands of accessing and managing information as well as how to 
evaluate issues of ethics and quality related to information and its use. 

5l The teacher understands how to use digital and interactive technologies for efficiently and effectively 
achieving specific learning goals. 

5m The teacher understands critical thinking processes and knows how to help learners develop high 
level questioning skills to promote their independent learning. 

5n The teacher understands communication modes and skills as vehicles for learning (e.g., information 
gathering and processing) across disciplines as well as vehicles for expressing learning. 

5o The teacher understands creative thinking processes and how to engage learners in producing original 
work. 

5p The teacher knows where and how to access resources to build global awareness and understanding, 
and how to integrate them into the curriculum. 

5q The teacher is constantly exploring how to use disciplinary knowledge as a lens to address local and 
global issues. 

5r The teacher values knowledge outside his/her own content area and how such knowledge enhances 
student learning. 

5s The teacher values flexible learning environments that encourage learner exploration, discovery, and 
expression across content areas. 

6 

ASSESSMENT 

The teacher understands and uses multiple methods of assessment to engage 
learners in their own growth, to monitor learner progress, and to guide the 
teacher’s and learner’s decision making. 

6a The teacher balances the use of formative and summative assessment as appropriate to support, 
verify, and document learning. 

6b The teacher designs assessments that match learning objectives with assessment methods and 
minimizes sources of bias that can distort assessment results. 

6c The teacher works independently and collaboratively to examine test and other performance data to 
understand each learner’s progress and to guide planning. 

6d The teacher engages learners in understanding and identifying quality work and provides them with 
effective descriptive feedback to guide their progress toward that work. 

6e The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the 
assessment process. 

6f The teacher models and structures processes that guide learners in examining their own thinking and 
learning as well as the performance of others. 

6g The teacher effectively uses multiple and appropriate types of assessment data to identify each 
student’s learning needs and to develop differentiated learning experiences. 

6h 
The teacher prepares all learners for the demands of particular assessment formats and makes 
appropriate accommodations in assessments or testing conditions, especially for learners with 
disabilities and language learning needs. 

6i The teacher continually seeks appropriate ways to employ technology to support assessment 
practice both to engage learners more fully and to assess and address learner needs. 

6j The teacher understands the differences between formative and summative applications of 
assessment and knows how and when to use each. 

6k 
The teacher understands the range of types and multiple purposes of assessment and how to design, 
adapt, or select appropriate assessments to address specific learning goals and individual differences, 
and to minimize sources of bias. 

6l The teacher knows how to analyze assessment data to understand patterns and gaps in learning, to 
guide planning and instruction, and to provide meaningful feedback to all learners. 
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6m The teacher knows when and how to engage learners in analyzing their own assessment results and 
in helping to set goals for their own learning. 

6n The teacher understands the positive impact of effective descriptive feedback for learners and knows 
a variety of strategies for communicating this feedback. 

6o The teacher knows when and how to evaluate and report learner progress against standards. 

6p 
The teacher understands how to prepare learners for assessments and how to make accommodations 
in assessments and testing conditions, especially for learners with disabilities and language learning 
needs. 

6q The teacher is committed to engaging learners actively in assessment processes and to developing 
each learner’s capacity to review and communicate about their own progress and learning. 

6r The teacher takes responsibility for aligning instruction and assessment with learning goals. 

6s The teacher is committed to providing timely and effective descriptive feedback to learners on their 
progress. 

6t The teacher is committed to using multiple types of assessment processes to support, verify, and 
document learning. 

6u The teacher is committed to making accommodations in assessments and testing conditions, 
especially for learners with disabilities and language learning needs. 

6v The teacher is committed to the ethical use of various assessments and assessment data to identify 
learner strengths and needs to promote learner growth. 

7 

PLANNING FOR INSTRUCTION 

The teacher plans instruction that supports  every student  in meeting  
rigorous learning goals by drawing  upon knowledge of content  areas, 
curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of 
learners and the community  context. 

7a The teacher individually and collaboratively selects and creates learning experiences that are 
appropriate for curriculum goals and content standards, and are relevant to learners. 

7b 
The teacher plans how to achieve each student’s learning goals, choosing appropriate strategies and 
accommodations, resources, and materials to differentiate instruction for individuals and groups of 
learners. 

7c The teacher develops appropriate sequencing of learning experiences and provides multiple ways to 
demonstrate knowledge and skill. 

7d The teacher plans for instruction based on formative and summative assessment data, prior learner 
knowledge, and learner interest. 

7e 
The teacher plans collaboratively with professionals who have specialized expertise (e.g., special 
educators, related service providers, language learning specialists, librarians, media specialists) to 
design and jointly deliver as appropriate learning experiences to meet unique learning needs. 

7f The teacher evaluates plans in relation to short- and long-range goals and systematically adjusts 
plans to meet each student’s learning needs and enhance learning. 

7g The teacher understands content and content standards and how these are organized in the 
curriculum. 

7h The teacher understands how integrating cross-disciplinary skills in instruction engages learners 
purposefully in applying content knowledge. 

7i The teacher understands learning theory, human development, cultural diversity, and individual 
differences and how these impact ongoing planning. 
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7j The teacher understands the strengths and needs of individual learners and how to plan instruction 
that is responsive to these strengths and needs. 

7k The teacher knows a range of evidence-based instructional strategies, resources, and technological 
tools and how to use them effectively to plan instruction that meets diverse learning needs. 

7l The teacher knows when and how to adjust plans based on assessment information and learner 
responses. 

7m 
The teacher knows when and how to access resources and collaborate with others to support student 
learning (e.g., special educators, related service providers, language learner specialists, librarians, 
media specialists, community organizations). 

7n The teacher respects learners’ diverse strengths and needs and is committed to using this information 
to plan effective instruction. 

7o The teacher values planning as a collegial activity that takes into consideration the input of learners, 
colleagues, families, and the larger community. 

7p The teacher takes professional responsibility to use short- and long-term planning as a means of 
assuring student learning. 

7q The teacher believes that plans must always be open to adjustment and revision based on learner 
needs and changing circumstances. 

8 

INSTRUCTIONAL STRATEGIES 

The teacher understands and uses a variety of instructional strategies to 
encourage learners to develop deep understanding of content areas and 
their connections, and to build skills to apply knowledge in meaningful 
ways. 

8a The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals 
and groups of learners. 

8b The teacher continuously monitors student learning, engages learners in assessing their progress, 
and adjusts instruction in response to student learning needs. 

8c 
The teacher collaborates with learners to design and implement relevant learning experiences, 
identify their strengths, and access family and community resources to develop their areas of 
interest. 

8d The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, 
audience) in relation to the content and purposes of instruction and the needs of learners. 

8e The teacher provides multiple models and representations of concepts and skills with opportunities 
for learners to demonstrate their knowledge through a variety of products and performances. 

8f The teacher engages all learners in developing higher order questioning skills and metacognitive 
processes. 

8g The teacher engages learners in using a range of learning skills and technology tools to access, 
interpret, evaluate, and apply information. 

8h The teacher uses a variety of instructional strategies to support and expand learners’ communication 
through speaking, listening, reading, writing, and other modes. 

8i 
The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing  for 
learner understanding, helping learners articulate their ideas and thinking processes, stimulating 
curiosity, and helping learners to question). 

8j 
The teacher understands the cognitive processes associated with various kinds of learning (e.g., 
critical and creative thinking, problem framing and problem solving, invention, memorization and 
recall) and how these processes can be stimulated. 
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8k The teacher knows how to apply a range of developmentally, culturally, and linguistically appropriate 
instructional strategies to achieve learning goals. 

8l The teacher knows when and how to use appropriate strategies to differentiate instruction and 
engage all learners in complex thinking and meaningful tasks. 

8m The teacher understands how multiple forms of communication (oral, written, nonverbal, digital, 
visual) convey ideas, foster self-expression, and build relationships. 

8n The teacher knows how to use a wide variety of resources, including human and technological, to 
engage students in learning. 

8o The teacher understands how content and skill development can be supported by media and 
technology and knows how to evaluate these resources for quality, accuracy, and effectiveness. 

8p The teacher is committed to deepening awareness and understanding the strengths and needs of 
diverse learners when planning and adjusting instruction. 

8q The teacher values the variety of ways people communicate and encourages learners to develop and 
use multiple forms of communication. 

8r The teacher is committed to exploring how the use of new and emerging technologies can support 
and promote student learning. 

8s The teacher values flexibility and reciprocity in the teaching process as necessary for adapting 
instruction to learner responses, ideas, and needs. 

9 

PROFESSIONAL LEARNING AND ETHICAL PRACTICE 

The teacher engages in ongoing  professional learning and uses 
evidence to continually  evaluate his/her practice, particularly the 
effects of his/her choices and actions on others (learners, families, 
other professionals, and the community),  and adapts practice to meet 
the needs of each learner. 

9a 
The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to 
provide  all learners with engaging Curriculum and learning experiences based on local and state 
standards. 

9b The teacher engages in meaningful and appropriate professional learning experiences aligned with 
his/her own needs and the needs of the learners, school, and system. 

9c 
Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., 
systematic observation, information about learners, research) to evaluate the outcomes of teaching 
and learning and to adapt planning and practice. 

9d The teacher actively seeks professional, community, and technological resources, within and outside 
the school, as supports for analysis, reflection, and problem-solving. 

9e 
The teacher reflects on his/her personal biases and accesses resources to deepen his/her own 
understanding of cultural, ethnic, gender, and learning differences to build stronger relationships and 
create more relevant learning experiences. 

9f 
The teacher advocates, models, and teaches safe, legal, and ethical use of information and 
technology including appropriate documentation of sources and respect for others in the use of social 
media. 

9g The teacher understands and knows how to use a variety of self-assessment and problem-solving 
strategies to analyze and reflect on his/her practice and to plan for adaptations/adjustments. 

9h The teacher knows how to use learner data to analyze practice and differentiate instruction 
accordingly. 

9i The teacher understands how personal identity, worldview, and prior experience affect perceptions 
and expectations, and recognizes how they may bias behaviors and interactions with others. 
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9j 
The teacher understands laws related to learners’ rights and teacher responsibilities (e.g., for 
educational equity, appropriate education for learners with disabilities, confidentiality, privacy, 
appropriate treatment of learners, reporting in situations related to possible child abuse). 

9k 
The teacher knows how to build and implement a plan for professional growth directly aligned with 
his/her needs as a growing professional using feedback from teacher evaluations and observations, 
data on learner performance, and school- and system-wide priorities. 

9l The teacher takes responsibility for student learning and uses ongoing analysis and reflection to 
improve planning and practice. 

9m 
The teacher is committed to deepening understanding of his/her own frames of reference (e.g., 
culture, gender, language, abilities, ways of knowing), the potential  biases in these frames, and their 
impact on expectations for and relationships with learners and their families. 

9n The teacher sees him/herself as a learner, continuously seeking opportunities to draw upon current 
education policy and research as sources of analysis and reflection to improve practice. 

9o The teacher understands the expectations of the profession including codes of ethics, professional 
standards of practice, and relevant law and policy. 

10 

LEADERSHIP AND COLLABORATION 

The teacher seeks appropriate leadership roles and opportunities to take 
responsibility for student learning, to collaborate with learners, families, 
colleagues, other school professionals, and community members to ensure 
learner growth, and to advance the profession. 

10a 
The teacher takes an active role on the instructional team, giving and receiving feedback on practice, 
examining learner work, analyzing data from multiple sources, and sharing responsibility for decision 
making and accountability for each student’s learning. 

10b The teacher works with other school professionals to plan and jointly facilitate learning on how to 
meet diverse needs of learners. 

10c The teacher engages collaboratively in the school- wide effort to build a shared vision and supportive 
culture, identify common goals, and monitor and evaluate progress toward those goals. 

10d The teacher works collaboratively with learners and their families to establish mutual expectations 
and ongoing communication to support learner development and achievement. 

10e Working with school colleagues, the teacher builds ongoing connections with community resources to 
enhance student learning and well-being. 

10f The teacher engages in professional learning, contributes to the knowledge and skill of others, and 
works collaboratively to advance professional practice. 

10g The teacher uses technological tools and a variety of communication strategies to build local and 
global learning communities that engage learners, families, and colleagues. 

10h The teacher uses and generates meaningful research on education issues and policies. 

10i The teacher seeks appropriate opportunities to model effective practice for colleagues, to lead 
professional learning activities, and to serve in other leadership roles. 

10j The teacher advocates to meet the needs of learners, to strengthen the learning environment, and to 
enact system change. 

10k The teacher takes on leadership roles at the school, district, state, and/or national level and 
advocates for learners, the school, the community, and the profession. 

10l The teacher understands schools as organizations within a historical, cultural, political, and social 
context and knows how to work with others across the system to support learners. 

10m 
The teacher understands that alignment of family, school, and community spheres of influence 
enhances student learning and that discontinuity in these spheres of influence interferes with 
learning. 

10n The teacher knows how to work with other adults and has developed skills in collaborative interaction 
appropriate for both face-to-face and virtual contexts. 

10o The teacher knows how to contribute to a common culture that supports high expectations for 
student learning. 

10p The teacher actively shares responsibility for shaping and supporting the mission of his/her school as 
one of advocacy for learners and accountability for their success. 
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10q The teacher respects families’ beliefs, norms, and expectations and seeks to work collaboratively with 
learners and families in setting and meeting challenging goals. 

10r The teacher takes initiative to grow and develop with colleagues through interactions that enhance 
practice and support student learning. 

10s The teacher takes responsibility for contributing to and advancing the profession. 

10t The teacher embraces the challenge of continuous improvement and change. 
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Appendix F 
 

PROFESSIONAL DISPOSITIONS 

As you move through your Internship and work toward meeting the expectations outlined above for 
entry-level Teachers, your Mentor Teacher will also be helping you develop and/or enhance certain 
professional dispositions that are expected of all teachers. Some of these dispositions you’ve 
probably already addressed prior to your internship; some of them may be new. Become familiar 
with this list and take stock ~ perhaps you’d like to highlight those you know you need to work on, 
or tag those which you’ve no idea how you’d go about accomplishing! How you can work on these 
would be an excellent topic of conversation to have with your Mentor Teacher during your first 
week of internship. 

Exhibits initiative and enthusiasm for teaching. 
 
 How do I show enthusiasm for the teaching profession, for my content, and for my students? 
 Where can I show initiative without causing additional work for my mentor? 
 How can I begin to take over some of the daily tasks in the classroom? (Taking attendance, 

recording homework scores, assisting students, etc.) 
 
Commits time and energy to the continuing process of learning. 
 
 Am I spending sufficient time preparing materials for class? 
 Are there areas of the content that I need to review before preparing the lesson? 
 How do I show that I have enough energy to balance all the expectations of the teaching 

profession? 
 
Strives for quality and completeness. 
 
 Do I consistently complete each task assigned to me? 
 How might I improve my knowledge and skills to be a better teacher? 
 What is quality work in this setting and am I meeting or exceeding expectations? 

 
Is consistently prepared and organized. 
 
 Am I making sure I am “over-prepared” before teaching to avoid wasted time in the 

classroom? 
 How might I develop routines to accomplish common tasks? 
 Have I observed my mentor’s routines and learned about the school’s rules and procedures? 
 Could a substitute teacher pick up my lesson plans and be able to teach from them? 

 
Demonstrates punctuality and responsibility. 
 
 Am I consistently early to prepare myself and my room for the day? 
 Do I follow through on my tasks and regularly volunteer to do more than the minimum? 
 In what ways do I approach my work as a professional educator? 

 
Dresses and is groomed appropriately for the setting. 
 
 Am I prepared to meet parents, other professionals, and my students every day? 
 Would I be easily recognized as a professional by those who visit my classroom? 
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 Have I considered the reactions of the students when I select my attire? 
 Have I considered the requirements of my workday (bending, sitting, moving, reaching, etc.) 

when I select my attire? 
 
Evidences honesty and integrity in actions and decisions. 
 
 Do I consistently take responsibility for my errors as well as my successes? 
 Have I shown others that I can be trusted? 
 Am I a good steward of the classroom and school resources? 

 
Respects and upholds ethical behavior and maintains confidentiality. 
 
 Am I careful with data and confidential information? 
 Do I use social media with caution and protect the privacy of myself and others? 
 Am I familiar with the ethical standards for teachers and the expectations of the school and 

my mentor? 
 
Willingly and appropriately adjusts schedules and routines when needed. 
 
 Have I demonstrated my willingness to make changes in my schedule to meet the needs of 

the students and the class? 
 Do I avoid offering excuses about what I can or can’t do? 
 Am I willing to make changes in my out-of-school schedule to meet the expectations and 

needs of the school? 
 
Listens and respects other points of view. 
 
 Do I take the time to listen to others even when I think I am right? 
 Can I honestly consider a point of view that differs from my own? 
 Am I demonstrating respect for others in my speech, non-verbal communication, and 

actions? 
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Appendix G 
 
PORTFOLIO GUIDELINES 
All teacher education candidates are required to develop an electronic portfolio which summarizes 
their growth as a reflective practitioner. The portfolio is a project synthesizing your academic and 
field work across your teacher preparation program. The portfolio should demonstrate your progress 
as a professional. It may also be used as a tool in your search for a teaching position.  Many school 
districts are now recognizing portfolios as a useful component in the hiring process.  
 
The portfolio should provide evidence showing your accomplishments in the ten standards in MI-
InTASC. These standards have been adopted by the Michigan Department of Education as the 
professional standards for Michigan teachers. Many other states also use the InTASC standards as 
their professional standards for teachers. The ten standards are listed below: 
 

1. Learner Development 
2. Learning Differences 
3. Learning Environments 
4. Content Knowledge 
5. Content Application 
6. Assessment 
7. Planning for Instruction 
8. Instructional Strategies 
9. Professional Learning and Ethical Practice 

10. Leadership and Collaboration 
 

Students in all teacher education programs at WMU have access to a unique tool for organizing and 
storing their portfolio and any files that may be used in developing portfolios.  This tool is a web-
based program called “iWebfolio.”  Your instructors in professional education courses and your 
university coordinators will introduce you to iWebfolio.  Other opportunities to learn about 
iWebfolio will be provided when needed. 
 
The electronic format of the portfolio will allow you to use digital photographs, scanned examples 
of student work, sample lesson and unit plans, and other materials showing your ability as a teacher.  
In addition, you will be able to link web pages to your portfolio to showcase your accomplishments 
in web development. 
 
Examples portraying your growth as a teacher might include concept maps, photographs, 
videotapes, belief or philosophy statements, relevant quotations, letters, and evaluations.  All 
documents should be carefully chosen to represent each of the teacher education program outcomes.  
You will want your portfolio to be thoughtfully presented as an indicator of the care and 
professionalism with which you approach your vocation as an educator. Your portfolio is a unique 
representation of yourself and your creativity in its design will be recognized.   
 
Gathering Artifacts for Your Portfolio 
Starting with your first courses at the university, you should begin collecting (and saving in 
electronic format whenever possible) items that represent your knowledge, skills, and dispositions 
in each of the following categories.  These categories, the ten MI-InTASC standards, are also the 
categories used in the mid-term and final evaluations of intern teaching. 
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STANDARD Examples of Artifacts 
Learner Development 

 

• Assignments from ED 2500 or ED 3000 
• Lesson plan highlighting developmentally-appropriate activities 
• Lesson plan highlighting a sequence of learning that scaffolds from simple to 

complex 
Learning Differences 

 

• Assignments from SPED 4270 or SPED 4290  
• Lesson plans highlighting differentiated instruction 
• Evidence of work with students with special needs 

Learning Environments 

 

• Classroom organization (or management) plans 
• Photos of your classroom and an explanation of how you created a physical 

environment to support student learning 
• Classroom rules with an explanation of how the rules were developed and how 

they support student learning 
Content Knowledge 

 

• Assignments from content courses 
• MTTC content test results 
• Transcript showing grades in content majors/minors 
• Awards or recognition related to your content 

Applications of Content  

 

• Lesson plans highlighting your ability to organize and share your content with 
your students 

• Activities you have planned to help your students apply the content to their own 
lives 

• Lessons highlighting how you engaged your students in thinking critically about 
the content 

Assessment 

 

• Formative and summative assessments you have developed, along with the results 
of those assessments 

• Examples of your use of assessment results in planning subsequent instruction 
• Examples of data-driven decision making in your teaching  

Planning for Instruction 

 
 

• Lesson plans showing a sequence of learning over time 
• Lessons along with explanations of how you have used your knowledge of your 

content, your students, and your school setting to increase student learning 
• Examples of ways you have planned instruction to contribute to students 

attainment of benchmarks 
Instructional Strategies • Materials you have prepared to help students learn 

• Lesson plans highlighting your use of multiple teaching approaches 
• Brief video clips of your application of specific teaching strategies  

Professional Learning 
and Ethical Practice 

• Certificates received from professional development activities 
• Description of specialized training you have attended (for example, the Crossroads 

Anti-Racism workshops, workshops on specific teaching issues) 
• Discussion of the ethical standards for teachers (available from professional 

organizations, MDE, some school districts…) 
Leadership and 
Collaboration 

• Examples of collaboration and communication with parents, such as parent 
newsletters, notes written to parents, notes from parent conferences… 

• Descriptions of your work with other professionals in the school, including 
behavior specialists, reading coaches, school counselors… 

• Evidence of leadership activities related to teaching, including being an officer in 
the Student Education Association (or other education-related groups) 
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Appendix H 
 

Impact on Student Learning Assignment 
Name of Intern Teacher:          Semester Taught:     

Name of Class or Grade Level:  Topic of Unit/Lesson:  

Name of Person Providing Feedback:  

Feedback Rubric-Revised December 2013 
Criteria Proficient Emerging Undeveloped Comments 

Clear Learning 
Expectations 

• Learning expectations are based on a thoughtful 
analysis of relevant standards, curriculum guides, 
student needs, previous learning, and overall trajectory 
of intended learning. 

• There is a clear plan for sharing explicit learning 
expectations with students using understandable 
language. 

• Success criteria or expectations for performance on 
specific assignments are aligned with overall learning 
expectations. 

• There is a plan for sharing rubrics and exemplars with 
students to illustrate performance expectations and 
ensure that students have a shared understanding of 
quality. 

• Learning expectations are 
based solely on state or 
district standards. 

• There is a plan for 
presenting learning 
expectations to students. 

• There is a plan for 
presenting success criteria 
to students. 

• Lesson/unit does not seem 
to be developed to address 
any relevant learning 
expectations.   

• There is no plan for 
presenting learning 
expectations to students. 

• There is no plan for 
presenting success criteria 
to students. 

 

Assessing Prior 
Knowledge 

• The plan includes pre-assessments to determine prior 
student knowledge of the learning expectations.  

• There is a plan for how to use the results of pre-
assessments to inform the instructional design to meet 
student needs. 

• There is a plan for 
administering a pre-
assessment  

• There is no plan for 
administering a pre-
assessment.  
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Criteria Proficient Emerging Undeveloped Comments 

Monitoring 
Student 

Progress 

• There is an explicit plan for using assessments 
throughout the lesson/unit to monitor individual student 
progress toward meeting learning expectations.   

• Students are provided with multiple opportunities to 
demonstrate learning progress through a variety of 
assessments that allow for student choice and continued 
revision. 

• There is an explicit 
plan for using 
assessments to 
monitor student 
progress.  

• There is no explicit 
plan for using 
assessments to 
monitor student 
progress. 

 

Quality 
Feedback 

• There is a plan for providing corrective feedback to each 
student throughout the lesson/unit. 

• Students are provided with the time, opportunity, and 
structure for using feedback to revise work.  

• There is a plan for 
providing feedback 
to students.   

• There is no plan for 
providing feedback to 
students.   

 

Self- and Peer 
Assessment 

• Students are provided with opportunities to assess their 
own progress toward meeting the learning expectations 
and there is a plan for guiding students through this 
process.  There are opportunities for students to provide 
feedback to their peers during the learning process. 

• Students are given 
an opportunity for 
self-assessment or 
peer-assessment.  

• Students are not 
given the opportunity 
for self-assessment or 
peer assessment. 

 

 
 

Additional comments to help improve the plans:   
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