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Executive Summary

This working paper provides a summary of key
findings from the high school survey that was
administered in May 2007. The findings from this
survey were initially shared with KPS in the summer
of 2007. This paper containsamore general summary
of findings intended for a broader audience.

In total, 1,036 students were surveyed from
acrossthe 3 district high schools: Kalamazoo Central,
Loy Norrix, and Phoenix. The sample of studentswas
not fully representative of the studentsenrolled in the
district, since African-American students, students
that qualify for free and reduced lunch, and students
from Kalamazoo Central were underrepresented.
Analytical techniques allowed us to control for
background characteristics and derive meaningful
findings relative to the key outcomes of interest. In
addition to descriptive statistics, factor analysis and
multipleregression analysiswere used to examinethe
relationship between student characteristics and the
anticipated short-term and intermediate outcomes.
The findings we highlight in this report were
statistically significant.

Limitations. Since these findings are from May
2007 and there have been a number of changes since
then—including a change in leadership at 2 of the 3
schools—it is important to recognize that the results
fromthisspring will reflect more current trends. Also,
readers should keep in mind that whileit isimportant
to study student perceptions, student perceptions do
not necessarily reflect actual experience or practice.

Student aspirations. Students that were female,
African-American, attended Loy Norrix, and/or had
a higher grade point average (GPA) reported having
the highest aspirations.

Student motivation. Students of color, students
that qualify for free and reduced lunch, attended
Kalamazoo Central, and/or students in lower grade
levelsreported that they perceived their peersto have
higher levels of motivation.

Student perceptions of teacher expectations.
Students whose father or male guardian went to
college and students with higher GPA s reported that
they perceived their teachers had high expectations
for them. A marginally significant finding was that
African-American students reported that they
perceived their teachers to have lower expectations
for them than white students reported.

Student-peer relations. Students at Loy Norrix
perceived student relations to be more positive than
students at Kalamazoo Central. Similarly, students

with higher GPA s perceived student-peer relationsto
be more positive.

Teacher-student relations. African-American
students and mal e students perceived teacher-student
relations to be worse than white and female students
perceived. Students with higher GPAs and students
enrolled at Phoenix also perceived teacher-student
relations to be more positive than others.

Behavior. Students that were of African-
American descent and students enrolled at Phoenix
perceived the behavior of the student body more
positively. Although only marginally significant, we
also found that students with higher GPAs and
students from Kalamazoo Central perceived student
behavior to be better than students with lower GPAs
and students enrolled at Loy Norrix perceived.

Awar eness of the Promise and infor mation needs.
Findingsfrom the survey identified anumber of areas
in which students reported that they needed more
information. Studentsreported that since the Promise
was announced they have accessto more information
about postsecondary options. Still, information about
higher education opportunities was seen as an
important need of students.

Impact of the Promise on students and their
schools. Nearly a third of the students reported that
the existence of the Kalamazoo Promise has
motivated them to attend school more often.
Similarly, athird of the studentsreported that they are
now working harder at school due to the Promise.
Almost half of the students indicated that they think
the Promise has led to teachers having higher
expectations. Only 34 percent of the students
surveyed reported that the Promise had not really
changed their education goalsand plans. Conversely,
87 percent of the surveyed studentsindicated that they
wish to use the Kalamazoo Promise to enroll in a
community college or university.

The findings reported in thisworking paper help
us better understand how the Kalamazoo Promise is
impacting the schools and students. A number of
questions were addressed regarding anticipated
short-term and intermediate outcomes. Tentatively,
these findings suggest that many systemic changes
that were envisioned in thelogic model are starting to
materialize. The high proportion of students with
plansfor postsecondary educationisalso indicative of
the anticipated long-term outcome of providing more
postsecondary options for students.
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Key Findings from the 2007 Student
Survey of High School Students

Background

This working paper provides a summary of key
findings from the high school survey that was
administered in May 2007. The findings from this
survey were shared with KPS in the summer of 2007.
Thisworking paper preparesamoregeneral summary
of findings intended for a broader audience.

The high school student survey is one important
component of the federally funded evaluation of the
Kalamazoo Promise." Since its announcement, there
has been substantial interest in the potential effects of
the universal scholarship. Because of thisinterest and
because other communitiesarereplicating or planning
to replicate the program, an evaluation that examines
the impact of the scholarship program is critical.

The purpose of the evaluation is to determine
whether the Kalamazoo Promise can serve as a

catalyst for systemic change within the school district
that would result in more students being prepared
successfully for postsecondary education options.
Our evaluation maps out and tracks the impact of the
scholarship program, which can be measured with
specific short-term and intermediate outcomes that
are linked to the long-term outcomes (i.e., increased
access and successin postsecondary education). The
purpose of thisparticular working paper isto examine
anumber of the short-term and intermediate outcomes
identified in the logic model for the Kalamazoo
Promise. Figure 1 contains the logic model that is
used asaframework for the evaluation. The darkened
boxesin the model represent particular short-term or
long-term outcomes that will be addressed in this
working paper. Most attention is given to the cells
in the logic model with the darkest shading.

Figure1l. Program Logic Model That Guidesthe Evaluation



Given the source of data, these outcomes will be
covered in depth:

Student aspirations

Student motivation

Student perceptions of teacher expectations
Student-peer relations (school climate)
Teacher-student relations (school climate)
Student behavior

Guidance/college readiness

In addition to covering the above-noted
outcomes, the high school survey also asked a
number of questions about level of awareness and
information needsregarding postsecondary education
and the Kalamazoo Promise. Furthermore, students
were asked about their perceptions of how the
Promise was impacting their schools and how it was
likely to influence their plans following high school.

In the next section, we describe the sample and
the collection and analysis of the high school survey
data. Key results are presented relative to the short-
term and intermediate outcomes highlighted in the
logic model. Finally, we present thefindingsrelative
to student perceptions of how the Promise has
impacted their high schools and their plansfollowing
high school.

Sample

Students at all three district high schools in
Kalamazoo Public Schoolswerethetarget population
for the survey: Kalamazoo Central, Loy Norrix, and
Phoenix. The survey was administered in late May
2007. In total, 1,036 completed surveys were
collected from students. Given that the survey was
administered close to the end of the school year,
attendance was low and some teachers were not
willing or able to administer the surveys as planned.
We are pleased with the large number of surveysthat
were collected but had some concerns that there may
be samplebias. Therefore, we conducted anumber of
analyses to determine how closely the population we
sampled represented the target population.

The total KPS high school population was
estimated to be around 2,959 students during the
2006-07 school year, although the total number of
students varied depending on the data source. Our
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survey was completed by 35 percent of the students
officially enrolled in the high schools. Given the
reported attendance rate on the day of the survey, we
estimate that we surveyed close to 45 percent of all
high school students that were present on the day the
survey was administered. Most special education
teachers and those teaching “specials” were not
represented in the classes from which responseswere
gathered. We might interpret this to mean these
teachers did not have self-contained classrooms
during second block, when the survey was
administered.

Given our comparison of the achieved sample
relative to the targeted sample of students, there is
some apparent sample bias by school, family income,
and by the race/ethnic background of students.
Specifically, Kalamazoo Central was under-
represented, studentsthat qualify for freeand reduced
lunch were underrepresented, and African-American
students were relatively underrepresented in our
sample. To control for the uneven representativeness
of the population, we have placed particular emphasis
on findings in which we have controlled for
background characteristics. Still, readers should keep
in mind the inherent limitation in the data due to the
fact that the sample was not proportionate nor fully
representative of thetarget population. Thispotential
limitation will be discussed further in the data
analysis section of this paper.

Data Collection

The survey was administered to whol e classes of
students. A total of 20 classrooms at Kalamazoo
Central, 38 classrooms at Loy Norrix, and 5
classrooms at Phoenix administered the surveys.
These figures also include students enrolled at
KAMSC who listed one of the high schools as their
school. All teachers with self-contained classes
during the second block were provided with survey
materials and instructions for administering the
survey. When the surveyswere completed, they were
sealed in alarge separate envelope and returned to the
central school office. Time to complete the survey
usually ranged from 10-15 minutes. A few questions
in the surveys asked students about general
demographic and student level characteristics. Most
questions asked students to share their impressions
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and perceptions of key short-term and intermediate
outcomes regarding the Kalamazoo Promise.
Appendix A contains a detailed summary of the
descriptive statistics for each question in the survey.
At the end of the survey, 3 open-ended questions
allowed students to share their more qualitative
responsesregarding information needsand comments
regarding how the Promise affected their lives and
their plans for postsecondary education. A summary
of the results from the open-ended questions is
included in Appendix B.

Data Analysis

First, we calculated descriptive statisticsfor each
item in the survey. Appendix A includes the results
for each survey item. Although it is useful to examine
individual survey items such as “Students at this
school understand why they arein school” or “ At this
school, students are interested in learning new
things,” multiple items often are used to measure the
same outcome. Thus, we combined items that
measured the same outcome using a factor analysis,
a statistical technique that groups items together that

measure asingle construct. Each factor we examined
relates to one or more of the outcomes displayed in
the logic model (see Figure 1). The seven factors and
corresponding items are defined in Appendix C.

After creating the factors, we used multiple
regression analysis to examine the relationship
between student characteristicsand the short-term and
intermediate outcomes. We conducted seven
regression analyses, using the seven factors we
constructed as outcomes. The student background
characteristics we considered in each model include
race, education level of parents/guardians, free/
reduced lunch status, gender, current high school,
current grade level, and grade point average (GPA).
The student demographics of students taking the
survey were discussed in the previous section and are
included in Table D:1 in Appendix D. Because
African-A merican studentsand studentswho received
free and reduced lunch were underrepresented in the
sample, we explored and tested weighting techniques
by race and free/reduced lunch status. However, the
results did not differ in the weighted analyses. Thus,
for ease of interpretation, the analyses presented here
do not incorporate the weights.

Key Findings

This section presents the results of our analyses
regarding the outcomes of the Promise aspresentedin
the logic model (Figure 1) and findings relative to
student perceptions of how the Promise hasimpacted
their high schools and their plans following high
school. First, we discuss the outcome analyses. We
present the results for each outcome separately,
highlighting only the statistically significant and
marginally significant rel ationships. One advantage of
performing a multiple regression analysis is that we
can isolate the relationship between a specific
background characteristic and the outcome. For
example, we can examine if there are differences
between males and females with respect to their
aspirations for the future controlling for race, family
income, mother’'s/guardian’s level of education,
father’ s/guardian’s level of education, current high
school, current grade level, and GPA. For simplicity,
we do not preface each result with thisinterpretation.
Instead, all findings should beinterpreted asassuming

all other variables are constant, that is, the
relationship between a specific background
characteristic and the outcome are held constant.
Second, we examine specific survey items and
provide descriptive dataregarding student awareness
of the Promise and itsimpact on the students’ future.

Limitations. Since these findings are from May
2007 and there have been a number of changes since
then—including a change in leadership at 2 of the 3
schools—it is important to recognize that the results
from thisspringwill reflect more current trends. Also,
readers should keep in mind that while it isimportant
to study student perceptions, student perceptions do
not necessarily reflect actual experience or practice.

Student Aspirations

The student aspirations factor captures the
individual academic goalsfor students. Itemsinclude
“Going to college is important to me” and “I push



myself to do better academically.” In general, the
responses on these items were very positive with
more than 70 percent of students agreeing or strongly
agreeing on all theitems. Weused regression analysis
to examine any differences in student aspirations
across race, education level of parents/guardians,
free/reduced lunch status, gender, current high
school, current grade level, and grade point average
(GPA). Theresultsarein Table D:2. The significant
differences among student aspirations are asfollows:

® Females had higher aspirations compared with
males.

® African-American students reported higher
aspirations than white students.

® Students at Loy Norrix reported higher
aspirations than students at Kalamazoo Central.

® Students with progressively higher GPAs had
relatively higher aspirations.

»  Studentswith GPAsranging from 2.0 to 3.0
had lower aspirations compared with
students with GPAsranging from 3.0 to 4.0.

»  Studentswith GPAsranging from 1.0to 2.0
had lower aspirations compared with
students with GPAsranging from 3.0 to 4.0.

e  Students with GPAs from 0.0 to 1.0 had
lower aspirations compared with students
with GPAs ranging from 3.0 to 4.0.

Student Motivation

Student motivation is comprised of survey items
related to an individual’s perspective on how
motivated other students are in the school. For
example, one item asks “Students work hard to
complete their school assignments.” Overall,
students’ responses were largely negative or neutral.
That is, students did not report that the general
student body was motivated to learn. Below are the
significant findings from the regression analysis.
Specific results are in Table D:3.

e African-American students perceived the student
body to be more motivated when compared with
white students.

® Hispanic students perceived the student body to
be more motivated when compared with white
students.
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® Students that received free/reduced lunch
perceived the student body to be more motivated
compared with students that do not receive
free/reduced lunch.

® Students at Kalamazoo Central perceived the
student body to be more motivated compared to
the students at Loy Norrix.

® As students advanced by grade, they
progressively perceived the student body to be
less motivated.

» Students in grade 10 perceived the student
body to be less motivated compared with
studentsin grade 9.

» Students in grade 11 perceived the student
body to be less motivated compared with
studentsin grade 9.

e Students in grade 12 perceived the student
body to be less motivated compared with
studentsin grade 9.

e Studentswith GPAsranging from 1.0t0 2.0
perceived the student body to be less
motivated compared with the students with
GPAs ranging from 3.0 to 4.0.

Student Perception of Teacher
Expectations

This factor captures the student’s perception of
the teachers’ academic expectations for him/her. For
example, one item that contributes to this factor is
“My teachersthink | would succeed in college.” The
responses for these items were mainly positive. That
is, studentsthought teachershad high expectations. In
fact, almost 75 percent of the students reported that
they agreed or strongly agreed with the item “My
teachers think | would succeed in college.” The
significant findings from the regression analysis are
in Table D:4 and are highlighted below:

® Students whose father/male guardian obtained a
college degree perceived teachers to have higher
expectations of them compared with students
whosefather/male guardian did not go to college.

® Notsurprisingly, studentswith higher grade point

averages (GPAS) reported that they perceived
teachers to have high expectations for them.

*  Students with GPAs between 2.0 and 3.0

reported that teachershad lower expectations
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of them compared with students with GPAs
of 3.0 or higher.

e Students with GPAs between 1.0 and 2.0
perceived that teachers had lower
expectationsof them compared with students
with GPAs of 3.0 or higher.

»  Studentswith GPAsof 1.0 or lower perceive
that teachers had lower expectations of them
compared with studentswith GPAs of 3.0 or
higher.

® A marginaly significant difference in teacher
expectations by race was also uncovered in the
analyses. That is, African-American students
reported that teachers had lower expectations for
them compared with white students.

Among the written responses from students,
many students indicated that the Promise had raised
teachers' expectations for students. Not all students
were completely satisfied with increased pressure
from teachers, however, as the following quote
illustrates.

“... All I hear is put downs about how if |
do this, | won't get it or when | did that it
affected my chance of getting it. And if this
is how my education process is going to be
for the next 3 years of high school, then I'd
rather not have this Kalamazoo Promise.
Free college tuition is a once in alife time
miracle, but I'm more concerned about my
education because | won’t succeedin college
if I'm not getting my education now!!”

Student-Peer Relations

Student-peer relationsmeasure how well students
in a school get along. More specifically, the items
focus on how much studentsin the school respect and
care about one another and the overall atmosphere of
the school. The responses for the student-peer
relations items were largely negative or neutral. That
is, students did not report positive student-peer
relations. For example, only 19 percent of the
students agreed that “School is a welcoming and
friendly place.” The regression analyses with
student-peer relations as the outcome yielded the
following results:

® Students at Loy Norrix perceived student
relations more positively than did students at
Kalamazoo Central.

® 10th graders perceived student relations more
positively than did 9th graders.

® Students with higher GPAs perceived the
student-peer relations to be more positive

»  Studentswith GPAsranging from 2.0 to 3.0
perceived student-peer relations more
negatively than students with GPAs ranging
from 3.0 to 4.0.

e Studentswith GPAsranging from 1.0t0 2.0
perceived student-peer relations more
negatively than students with GPAsranging
from 3.0to 4.0.

»  Studentswith GPAsranging from0.0t0 1.0
perceived student-peer relations more
negatively than students with GPAs ranging
from 3.0to 4.0.

e Although only marginally significant,
free/reduced lunch status also was related to
student-peer relations. Students who qualify for
free/reduced lunch perceived student-peer
relations more positively than students who did
not receive free/reduced lunch.

The specific results are included in Table D:5.

Teacher-Student Relations

Teacher-student relations consist of items that
measure how the students feel about their teachers.
Items range from “ Teachers at this school like their
students” to “Teachers treat each student as an
individual.” The resultswere generally mixed for the
itemsin thisfactor, with approximately 30 percent of
students disagreeing with the majority of the items
and 30 percent of students agreeing with the majority
of the items. However, the responses for two items
stand out. Approximately 60 percent of the students
agreed that “ Teachers give students the grades they
deserve” and Teachers are willing to help students.”
The main findings from the regression analysis are
included in Table D:6 and are highlighted below:



® African-American students reported that
teacher-student relations were worse compared
with responses from white students.

® Male students reported that teacher-student
relations were worse than responses from female
students reported.

® Students at Phoenix High School reported better
teacher-student relations when compared with
students at Kalamazoo Central High School.

® Students with higher GPAs had progressively
higher perceptions of teacher-student relations:

»  Studentswith GPAsof 2.0 or lower reported
that teacher-student relations were worse
compared with responses of students with
GPAs of 3.0 or higher.

In addition, two relationships were marginally
significant:
® Students who qualified for free/reduced lunch
reported that teacher-student relations were
worse compared with responses from students
who did not qualify for free/reduced lunch.

® Students at Loy Norrix reported better
teacher-student relations than students at
Kalamazoo Central.

Behavior

Behavior is comprised of survey itemsrelated to
an individual’s perspective on how other students
behave in the school. For example, one item asks
“Most students would do their work even if the
teacher stepped out of the classroom.” The general
response to the behavior items was quite negative. In
other words, students reported other students are not
well-behaved or respectful. Below are the significant
findingsfrom the regression analysis. The full results
arein Table D:7.

e African-American studentsreported that students
at the school behaved better than white students
reported.

® Students at Phoenix High School reported that
students at the school behaved better than
students at Kalamazoo Central High School
reported.
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Other relationships were marginally significant:

® Students at Loy Norrix reported that students at
the school behaved worse than students at
Kalamazoo Central High School reported.

® Students with GPAs ranging from 0.0 to 1.0
reported that students at their school behaved
worse than students with GPA sranging from 3.0
to 4.0 reported.

Guidance/College Readiness

Guidance/college readiness incorporates items
that ask students about individual assistance they
have received. Examples of these items range from
such itemsas*“| am receiving the assistance | believe
necessary to go to college” to items related to the
student body such as “ Students at this school can get
help and advice from teachers or counselors.”
Overall, about 50 percent of the students surveyed
indicated that the counselors or teachers provided
help in preparing for the future. The statistically
significant findings from the regression analysis are
summarized below. The tabular results are in table
D:8.

® Students at Phoenix High School reported more
guidance and college readiness than students at
Kalamazoo Central High School reported.

® Students with GPAs that were 2.0 or lower
reported less guidance and college readiness
when compared with studentswith GPA sranging
from 3.0to 4.0.

One marginally significant relationship also was
present. African-American students reported more
guidance and college readiness than did white
students.

Level of Awareness of the Promise
and I nformation Needs

The survey also included itemsrelated to student
awareness of the Kalamazoo Promise. A pproximately
60 percent of the students reported that teachers
and/or school staff had spoken with them regarding
the Kalamazoo Promise. In addition, 80 percent of the
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students reported that they were either pretty familiar
or very familiar with the Kalamazoo Promise. Only 1
percent of the studentsreported they were not familiar
with the Kalamazoo Promise.

Theinformation needsof the studentsare focused
primarily around higher education opportunities.
Approximately 20 percent of the students desired
more information regarding college application
requirements. Almost 50 percent of the studentseither
agreed or strongly agreed that information about
higher education opportunitieshasimproved sincethe
Promise was announced. In general, most students
also had a relatively accurate understanding of one
year’ scost of attending Western Michigan University.
Themedian amount was 10,000 dollars. However, the
valuesranged considerably, suggesting that there still
are some misconceptions regarding the costs
associated with attending college.

The Impact of the Kalamazoo Promise
on Current Practice

In addition to other long-terms effects, the
Kalamazoo Promise is intended to introduce change
in current student and school practices. Thus, the
survey asked students to respond to a group of items
about changes in their own practices as well as
changes in the school since the announcement of the
Kalamazoo Promise.

Changes in student practices are not over-
whelming at this point. For example, the survey asked
students whether their attendance improved, if they
areenrolling in more college prep courses, and if they
talk about college with their peers more often.
Approximately 30 percent of the students taking the
survey agreed that their attendance improved, they
enrolled in more college prep courses, and they talked
about collegewiththeir peersmorefrequently. Nearly
the same percentage disagreed, indicating that the
Kalamazoo Promise has not started to affect change
for all students. Thisisnot surprising considering the
Kalamazoo Promisewasonly initssecond year when
the survey was administered.

Studentsalso reported on changesintheir schools
since the Kalamazoo Promise. Some school level
changes appear to be more pronounced than the
individual changes. That is, amost half of the
students reported that teachers expect more from the

students since the announcement of the Kalamazoo
Promise, and the availability of information about
higher education opportunities has increased.

The Impact of the Kalamazoo Promise
on Students' Plansfor the Future

One of thelong-term outcomes of the Kalamazoo
Promise is to increase options for—and access to—
postsecondary education. Thus, the survey contained
a multitude of items related to how the Kalamazoo
Promise has impacted students’ plans for the future.
Some of the key findings are listed below:

® 87 percent of students surveyed reported that
they wish to use the Kalamazoo Promiseto enroll
in acommunity college or state university.

® Only 34 percent of the students surveyed
indicated that the Promise has not really made a
difference in their education goals and plans.

® 32 percent of the students surveyed reported that
they work harder in school now because they
know the Promise will pay for college.

® Fromtheanalysisof the open-ended responses, a
large number (more than 20 percent) of the
students wrote responses that indicated that the
Promise changed their life by making college a
possibility. Even larger numbers of students
volunteered responses that illustrated how the
Promiserelieved financial burdens and provided
more options for postsecondary education.

The students’ survey comments regarding how
the Promise impacted their liveswere very diversein
nature, although all of them were very captivating to
read. While Appendix B contains a summary of
students’ responses to the open-ended questions, we
include below afew examples of what studentswrote
when asked to describe how the Promise had
impacted them:

» “It gave me more confidence and reassurance
that | really could go to college and be a nurse
without having to worry about so much debt.”

» “It limited most of the colleges | would have
liked to attend to mostly ones not of interest to
me and has forced me to stay in state.”



» “Now | can go to college. Before it would have
been so hard because there is low job
opportunities for teens and my parents wouldn’t
be able to help so much. Now | can be a dental
hygienist and not have loans up the wazoo to pay
for the rest of my lifel Thank you Promise
People!”

» “The Promisejust madeit easier for meto go to
college.”

» “It'smade sure you get yelled at if you don’t get
good grades. Just because you get the Promise
doesn’t mean you're gonna go. It's great and all
but it hasn’t changed my outlook on college.”

» “l was planning on going to the military so the
Promise kind of saved my lifein a sense. Now |
didn’t have to enroll to gain money for college
because | get 100% of the Promise.”

» “Now | canaffordto goto college and still afford
to take care of my daughter.”

» “The Kalamazoo Promise has given me more
faith in philanthropy in my community.”
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» “lIts saved me a ton of money and its awesome
that I’'m not going to have to pay back a ton of
student loans. It’s like having a jumpstart to my
life after and before college.”

» “lI am fortunate enough that | will have the
opportunity to go to college and the Promise has
not directly affected me.”

» “It has made in-state college more of an option
for me and | am more likely to go to college
in-state now.”

» “The Kalamazoo Promise has changed my life
because now | am 100% positive about college
and it motivates me to do more and do better in
school. The Promise is a gift and | am going to
take full advantage of it despite what my peers
may say or do. The Promise is and should be
motivation for all students and | plan to take full
advantage.”

» “I no longer have to worry about not being able
to pay for college. | can focus on school...and
just being a teenager and enjoy it.”

Conclusion

In general, some surprising findings are reported
in the previous sections. For example, thefinding that
87 percent of the students plan to attend college
seems rather high. One must note, however, that this
finding represents hopes and aspirations and not
actual numbers based on postsecondary enrollment.
This result may also be due to sample bias or
reporting bias. Reporting bias in this case is when
students report what they think is the correct
response, that is, that they plan to attend college. Or
perhapsit ison target. At this point, it isunclear why
the number is so high and warrants further
investigation by various subgroups. Also, thefact that
34 percent of students reported that the Promise has
not made a difference in their education goals or
plans can be interpreted in two ways. Perhaps it has
not made a difference because the student was not
planning to attend college either before or after the
announcement of the Promise. Or perhaps it is
because the student already was planning to attend a
college and had assurances of funding from their

families. These explanations of findingsillustrate the
importance of interpreting the results carefully and in
conjunction with other descriptive information.

In reading this paper it is critical to keep in mind
that these findings are suggestive and are not
conclusive. Thefindings arerelatively representative
of the population of studentsthat were enrolled in the
3 high schoolsin May 2007. Theresultsdo not reflect
students that may have already dropped out or
students that were absent on the day of the survey. It
isimportant to recall that Kalamazoo Public Schools
have had a relatively high dropout rate, particularly
among students of color. If the Promise helps
encourage students to remain in school—as some
district demographic data suggest—the population of
students actually may change in the coming years to
reflect the broader cohorts of youth that reside in our
community. This type of change will provide one
more contextual variable to consider when
interpreting data over time.
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In many respects, these findings represent an
early baseline with which we will compare and
contrast future data. In May 2008, we will be
administering the high school survey once again. As
with last year, we anticipate being ableto provide the
district and individual schools with initial results by
August so that these findings can be considered in
plans prepared by teachers, guidance counselors, and
administrators for the subsequent school year.

The findings reported in thisworking paper help
us better understand how the Kalamazoo Promise is

Endnote:

1

impacting the schools and students. A number of
questions were addressed regarding anticipated
short-term and intermediate outcomes. Tentatively,
these findings suggest that many systemic changes
that were envisioned in the logic model are starting to
materialize. The high proportion of students with
plansfor postsecondary educationisalsoindicative of
the anticipated long-term outcome of providing more
postsecondary options for students.

The evaluation project Web site contains more information about this evaluation, including details on the other

sources of data and other initial findings reported in working papers. http://www.wmich.edu/evalctr/promise/
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Appendix A

Aggregate Results from the High School Student Survey

Kalamazoo Public Schools

Ce‘n tér

Kalamazoo Promise Evaluation, May 2007, N=1,036
In which high school are you currently enrolled? Phoenix — School
Loy Norrix Central Phoenix Total
547 415 61 1,023 ¢ \
53.5% 40.6% 6.0% 100% ¢ ] Loy
.5% .6% 0% 0 Central } / Norrix
. MQ:::/
What is your current grade level?
9th 10th 11th 12th Total 40% oth Grade
305 242 278 193 1,018 10th 11th
30.0% 23.8% 27.3% 19.0% 100%
20%
0%
Please indicate the name of the school you attended
before enrolling at your current high school.
Loy Norrix K Central Maple St. Hillside Milwood  Advantage Paramount  Private In Ml Out of MI Total
29 35 255 235 203 9 24 32 68 32 922
3.1% 3.8% 27.7% 25.5% 22.0% 1.0% 2.6% 3.5% 7.4% 3.5% 100%
30% Prior School —
7
2o 7 7 2
10% / / /
ov | FIIFF A A A % ‘ pzzzra  VZZ7A % A7
Loy Norrix K Central ~ Maple St. Hillside Milwood Advantage Paramount  Private In Ml Out of Ml
100% Planned Level of Education —
What level of education do you think you will complete? 80% 7
Not . . 4 year 60% -
High Vocational Some
graduate L degree/ Total 0 ||
School training college 40%
HS or more
14 69 11 108 809 1,011 | 20% /*
1.4% 6.8% 1.1% 10.7% 80.0% | 100% 0% (7777J] 77777/ 7
Not High Vocational Some 4 year
graduate School training college degree/
Does your mother or female guardian have a college degree? HS or more
Yes No Total Don't know N/A
481 386 867 133 6 Guardian Degree Holders
55.5% 44.5% 100% 100% -
80%
Does your father or male guardian have a college degree? 60% -
Yes No Total Don't know N/A 40% v
386 407 793 193 19 20% € Yes
48.7% 51.3% 100% 0% _ _
Female Guardian Male Guardian
Kalamazoo Promise 1 High School Student Survey - 2007



A4 Lunch

I qualify for the free and reduced lunch program at my school.
No Yes Total

I
N [ 505 496 1,001 {
% | 504%  49.6% | 100% 2No
o
] Gender Yes S+

What is your gender?
Female Male Total
N 525 486 1011 \
% | 51.9% 48.1% 100% @ Female
O Male e i ici
Native Other Race/Ethnicity

American

What is your race/ethnicity? Astan

White Black Hispanic Asian Native Other Total Hispanic White
American
N 407 339 75 24 13 119 977 E\
% 41.7% 34.7% 1.7% 2.5% 1.3% 12.2% 100%

Black
Employment 2222

g

Are you currently employed?

No Yes Total ,ff If so, about how many hours
N 737 267 1,004 & per week do you usually work?
% 73.4% 26.6% 100% Mean 18 hours
SD 19 hours

BNo
@ Yes
How much do you think tuition and fees cost to attend Western Michigan University for one year?

|Median | $10,000 | Note that the responses ranged $0 to $2 million. The large number of outliers explains why the mean score is so large.
Given the large number of outliers, the Median provides a better measure of students' perceived annual costs for
tuition and fees at WMU.

Without the Kalamazoo Promise, do you think that you 40% probably College Affordability —
could afford to attend a public 4-year college using
financial aid, scholarships, and your family's resources? 30% " Definitely

ini Not S
Definitely ~ Probably ~ Not Sure Prc:\ﬁ)stbly Def'\llr:)lttely Total 20% o >ure Probably Not
N 239 348 180 144 80 901 10% Definitely Not
% | 24.1% 35.1% 18.2% 14.5% 8.1% 100%

0%
On my report cards this year, | mostly got:

A's A's & B's B's B's & C's C's C's & D's D's D's & F's F's Misc. Total
N 176 315 67 201 49 106 14 50 10 6 994
% 17.7% 31.7% 6.7% 20.2% 4.9% 10.7% 1.4% 5.0% 1.0% 0.6% 100%
Note: Misc. refers to instances where 40% Current Grades —
students have received an "E" or "I" 7
and are working to complete course 20% / 7
requirements. % / /
0% Z 7 A é rrrr. v 7770

A's A's&B's B's B's&Cs Cs Cs&D's D's D's&F's F's Misc.

Please rate your level of awareness

about the Kalamazoo Promise. 50% Promise Awareness — Very familiar
Pretty familiar

¥
Not A little Familiar Pretty Very Total 40% 7 //
familiar familiar familiar familiar 30% / -
N 11 53 152 354 431 1,001 20% Familiar / /
% 1.1% 5.3% 15.2% 35.4% 43.1% 100% . -
10% A little familiar 7 / /
Not familiar 77 4 % %

0%

Kalamazoo Promise 2 High School Student Survey



School Climate, Teacher Expectations, and Student Aspirations

Teacher-Student Relationships

Strongly Strongly| Don't
Disagree  — Agree Mean SD Know N
1 2 3 4 5

a. Teachers at this school like their students.| 4.4% 11.8% 42.9% 32.0% 9.0% |3.49 1.15| 73 (1,008
:’HeTifzf:;;ti“h'mh“' areontheside of | g a0s 1849 432% 22.8% 6.7% |3.25 128| 85 |1,001
gézeer?/‘;hersg“’e students the grades they | 4 1o 11 505 26,50 34.9% 23.0%|3.70 115| 36 | 998
iiée?;:zf::é‘t’hffde”tm be friendlyand | g o0 20,006 38.5% 225% 94% |3.14 1.21| 39 | 998
;;3?33:{“““ each student as an 9.0% 18.1% 34.5% 26.0% 12.4%| 327 125| 44 | 989
f. Teachers are willing to help students. 23% 9.1% 26.8% 36.8% 25.0%|3.76 1.04| 14 | 997
?r'olzi‘g?:;;fgpa"em when astudentnas | ; o0 1599 323% 28.2% 13.1%)| 332 1.23| 41 | 989
L‘t'uzzfl‘t’?ers make extra efforts to help 5.3% 17.3% 38.6% 26.6% 12.2%|330 L111| 25 | 994
:)'fzzi%h:{j dmema"d and meet the needs | 7 o0 20705 42.8% 22.7% 7.0% | 315 1.15| 44 | 993
Jthl;zggfgstﬁgf:fe students more often than |14 o0 55305 36.1% 13.8% 5.8% | 2.92 143| 87 | 981
'f‘r'o'r]yhtiZf:;:Z;T'”kthat'W'"grad“ate 37% 3.9% 13.0% 17.2% 62.1%)| 447 1.14| 101 | 988
;E:ﬁgi:fggﬁ?;f%ﬂ)é;gethat 5.6% 17.0% 40.6% 25.0% 11.7%|3.27 111| 25 | 988
g')'r 'n:‘:‘r’::;iagfdﬂr:‘eyﬁtref:hers BXPECAlions | 3 500 549 24.5% 37.2% 29.9%| 393 1.07| 36 | 985
'c‘améete“hemh'”k'W°“'d5“°°e5d N1 40% 4.8% 185% 249% 47.8%|437 1.22| 151 | 985
ﬁ;e'\’i'gz‘::g:ers have high expectations of | » g0 5 004 18,706 32.8% 40.7% | 4.18 1.11| 73 | 988
p. Teachers care if | am absent from school. [13.4% 13.8% 30.6% 23.5% 18.7%]3.53 1.49 | 114 | 990
?no' dhef:"ff)fr;e:me"’"h" isapositiverole | g g 805 2249 22.1% 37.5%|3.83 1.39| 61 | 990
Student Academic Orientation

Strongly Strongly| Don't

Disagree < > Agree Mean SD Know N

1 2 3 4 5
:‘r:itﬂdsir;]ts;“his school understand why they | g 000 55105 3450 120% 64% | 267 139 | 73 | 988
ﬁai\rfitr:gsniw?ﬁ:h;?dm are interested in 186% 20.0% 37.0% 110% 44% | 273 130 | 55 | 984
zérs;u::?ﬁseﬁtg:si:gh‘)(" have funbutalsowork | ¢ 700 50105 3499% 11.0% 64% | 275 127 | 41 | 983
ngsi;:,dniﬂﬁiswc’rk hard to complete their school | ) o a0 co0 3769 12.8% 49% | 279 123 | 46 | 983
e. Getting good grades is important to me. 09% 25% 10.4% 185% 67.7% | 452 0.86 | 16 980
f. | feel comfortable asking questions in class. 48% 69% 255% 30.9% 31.9% | 383 114 | 21 984
g. | push myself to do better academically. 2.6% 43% 19.8% 32.9% 40.4% | 4.07 1.02 15 982
h. I believe | can be successful. 12% 25% 83% 17.4% 70.6% | 455 0.85 11 983
i. Going to college is important to my future. 13% 22% 68% 147% 749% | 462 083 | 15 981
J;)'r:es:r"ei";; ?g: ;clfei;ie"gag'md educationthat | ooy 950,  267% 338% 25.3% | 372 116 | 29 | 982
Note that "N" refers to total number of valid responses including those that indicated "Don't Know."
Kalamazoo Promise 3
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Student Behavioral Values

Strongly Strongly| Don't
Disagree Agree |Mean SD | Know | N
1 2 3 4 5
;J:jé’:éztg?]%?tjmkiﬁs fun of someone, other | /o o0 54 406 17.8% 6.5% 5.4% | 220 1.42| 46 | 988
&hset:‘:ﬁ:t;:;;:iZﬁ:ﬁ;ﬁgﬁ#\giﬁ:ﬁd EVEN |51 6% 28.3% 14.0% 4.6% 15% | 1.86 1.14| 23 | 984
féa'\c/:f:::tt:;;:;sov:fg;dﬂ?::gz';rxﬁk evenifthe| o> 506 30.196 26.1% 7.8% 3.5% | 2.28 1.20| 20 | 984
d. I think bullying is a problem in my school. 12.9% 16.7% 25.0% 21.0% 24.5%| 3.44 1.45| 60 | 984
Guidance
Strongly Strongly Don't
Disagree Agree |Mean SD |Know| N
1 2 3 4 5
f‘r']izia;;‘s;i:’r:eci?‘f‘ﬂfjr'grs encourage students 0.\ a0 5 05 95,805 33.5% 29.9%| 3.87 1.45 40 | 982
?ﬁtﬁf:‘jl‘:sr:e‘;':nod“?gre'f‘:l'tsu :‘:}2;;““”“ planfor | coq 10.8% 31.1% 31.3% 22.4%| 3.68 118| 45 | 982
;Jiﬁ\ﬁiﬁ&:g&?se'(’“ help students with | g o0 1489 37.79% 24.206 13.49%| 345 1.38| 100 | 976
:('jsit:ffernot;""tteghc'sesrcsh;ﬂgjgsgférze'p and 47% 10.3% 32.4% 315% 21.1%| 3.66 1.18| 49 | 980
f\é"::sns‘a':;cf(;‘gggt()”;ﬁzz:tance'be"e"e s 5.8% 11.2% 28.2% 30.8% 24.0%| 3.69 1.23| 50 | 982
Student-Peer Relationships
Strongly Strongly| Don't
Disagree Agree (Mean SD |[Know| N
1 2 3 4 5
a. Students care about one another. 15.2% 24.7% 42.3% 13.6% 4.1% | 2.82 1.22| 44 | 970
b. Students respect one another. 20.2% 30.3% 37.5% 9.6% 2.5% | 256 1.17| 32 | 969
¢. Students want to be friends with one another. | 8.3% 19.8% 44.5% 20.9% 6.5% | 3.11 1.16| 44 | 968
géhsgglde"ts have a sense of belonging at this | 15 4o, 51 505 41706 17.3% 6.1% | 3.04 1.31| 68 | 965
e. Other students see me as a leader. 13.7% 14.6% 28.5% 26.8% 16.3%| 3.58 1.53| 139 | 966
Parent and Community-School Relationships
Strongly Strongly| Don't
Disagree Agree |Mean SD |Know| N
1 2 3 4 5
a. Parents and members of the community 15.7% 21.8% 35.4% 18.8% 8.3% | 351 1.66| 208 | 965
attend school meetings and other activities.
E&:\gglst"?i?]zlsvgmytg:a:gm?n|tyhelpthe 15.8% 24.3% 34.7% 19.1% 6.2% | 3.37 162 182 | 961
¢. Community groups honor student achieve- | 7 oo 14 4o 39505 2850 16.6%| 3.75 1.44| 157 | 963
ment in learning, music, drama, and sports.
g;:"%giﬁ;ﬁ%ﬁmﬁ regularly check with |, 20, 15306 21.0% 25.3% 30.8%| 3.63 1.38| 37 | 961
General School Environment
Strongly Strongly| Don't
Disagree Agree |Mean SD [Know| N
1 2 3 4 5
a. School is a welcoming and friendly place. 16.9% 25.2% 37.5% 13.9% 6.4% | 2.77 1.22| 28 | 961
b. I feel accepted for who | am at school. 7.3% 12.0% 26.5% 28.3% 25.9%| 3.62 1.26| 32 | 959
c. Teachers have fun at school. 12.3% 20.2% 34.4% 23.6% 9.6% | 3.43 1.51| 143 | 958
?azfﬁgg:rs expect and encourage StUdents 0 90| 4 oo, ¢ aos 24,89 35,19 28.8%| 3.90 1.17| 57 | 955
e. My school is preparing me well for my future. | 7.8% 13.4% 32.8% 29.8% 16.2%| 3.46 1.25| 47 | 956
Kalamazoo Promise 4
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Please answer each of the following questions regarding the Kalamazoo Promise and your plans for after high school.

No Yes
N

a. If you stay in Kalamazoo schools, will you be eligible
to receive this scholarship when you graduate from high 7.8% 92.2% 964
school?
b. My family switched me from a local charter school or
private school so | would be eligible for the Kalamazoo 92.4% 7.6% 960
Promise.
c. My family mov_ed to Kalamazoo to be eligible for the 92.9% 71% 959
Kalamazoo Promise.
fj' Do you |ntfand to use the Kalamgzoo _Promlse to enroll 13.4% 86.6% 949
in a community college or state university?
e. | plan to enter military service after high school. 92.5% 7.5% 951
f. 1 don't plan to go to college immediately after
graduation from high school, but I do plan to apply later 77.6% 22.4% 946

on.

Yes

To what extent do you agree or disagree with the following statements regarding the Kalamazoo Promise?

Strongly «—— 5 Strongly
Disagree Agree Don't
Mean SD |[Know | N
1 2 3 4 5

Zhgjffr?:i;r;%gzgh;g;}:g have spoken with me 5.9% 8.0% 25.4% 26.4% 34.2% | 3.81 1.22| 26 | 939
b. The K"’.“amazoo Promls,e gIVes me more flexibility 11.4% 12.1% 24.3% 24.3% 27.9% | 357 1.39| 42 | 931
about which college or university | may choose to attend.
ZaI:;ftiz;Og;EZarsp%;eally made a difference to my 28.6% 15.7% 21.4% 165% 17.7%| 2.92 1.57| 39 | 930
g}é;?::ged my career goals because of the Kalamazoo 44.4% 18.3% 19.4% 10.0% 7.9% | 2.31 1.46| 31 | 929
leDIr:)r\:]Viosreka;:(:gylrf]oicgglcl)égsw because | know that the 21.8% 15.6% 29.6% 18.3% 14.7%| 3.01 1.45| 38 | 923
f. | was confident before the Promise that | could afford
to go to college, using finanical aid, scholarships, and/or | 13.0% 12.2% 22.3% 23.4% 29.1%| 357 1.44| 49 | 926
my family's resources.
g}émﬁn Lzl:tlifhlif?z:iiaﬁord college before the 25.8% 17.7% 24.2% 14.9% 17.3%| 2.97 156| 49 | 928
h.l st!ll_am not sure if | can affot_'q college, because !am 547% 13.2% 16.0% 8.3% 7.8% | 221 155| 45 | 922
not eligible for 100 percent of tuition from the Promise.
;nlnzﬁ::eer?]etgtggfE(?q:(:(l:g?nz\g:)t;i?r:\eist:e 34% 3.7% 146% 142% 64.1%| 436 1.09| 25 | 927

Disagree Neutral Agree

To what extent do you agree or disagree with the following statements about changes in your

school since the announcement of the Kalamazoo Promise?

Strongly ¢«——— 5 Strongly .
Disagree Agree Don't
Mean SD |[Know| N
1 2 3 4 5
a. My attendance at school has improved. 23.1% 145% 32.4% 15.7% 14.3%| 3.06 152 65 | 930
b. More academic support is being provided after school. | 13.3% 16.4% 37.7% 22.0% 10.6% | 3.37 1.46| 113 | 925
c. | am enrolling in more college prep courses. 237% 18.3% 33.7% 15.1% 9.2% | 299 153| 88 | 924
d. Teachers expect more from students. 86% 11.4% 31.6% 27.4% 20.9% | 3.62 134| 76 | 923
e. The amount of homework has increased. 13.6% 17.1% 34.1% 19.8% 15.3% | 3.35 1.47| 92 | 920
f. Informgt_lon is provided about higher education 67% 12.8% 33.3% 305% 16.7%| 361 129| 82 | 920
opportunities.
g. My peers are more motivated to succeed in school. 12.4% 18.4% 36.8% 22.5% 9.8% | 3.28 1.40| 89 | 914
h. I talk about college with peers more often. 16.2% 19.0% 28.1% 24.2% 12.5%| 3.12 1.38| 43 | 915
I The quality of student academic performance has 13.9% 185% 404% 17.9% 92% | 340 154| 149 | 918
improved.
- Mqre support from Commu.n!ty organizations is 10.6% 16.4% 40.3% 21.1% 11.6% | 3.64 1.54| 180 | 919
provided to students and families.
Note that "N" refers to total number of valid responses including those that indicated "Don't Know."
Kalamazoo Promise 5
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For those that intend to pursue postsecondary education, indicate which of the following statements best describes you. | am going to a...

Public Private it PUblic  Private or out: Postsecondary 736% | @Public Michigan school
Michigan  Michigan US;?“;ZIa € Michigan of state Other Total Plans ) .
school school vocational  vocational mPrivate Michigan school
N 609 13 66 16 4 120 828 Out-of-state school
% 73.6% 1.6% 8.0% 1.9% 0.5% 14.5% 100%
DPublic Michigan vocational
| "f 3 W Private or out-of-state
¢ vocational
. tees O Other
14.5% “Qj%.snl/ogn/ 1.6%
R 0,
Other o 80%
. Senior, Senior, Senior, . Senior, Underclass, Underclass, Underclass,
Senior, may 8 Senior, - Underclass-
. doesn't planstouse  plans to o specific out- planstouse  mayuse plansnotto| Total
use Promise ] . military person . ]
qualify Promise delay of-state Promise Promise use
N 39 8 10 7 6 1 39 8 6 1 125
% 31.2% 6.4% 8.0% 5.6% 4.8% 0.8% 31.2% 6.4% 4.8% 0.8% 100%

Note that "Other" totals are not equal because some responses fit more than one category.

1.4%

Senior ""Other™ Plans

@ Senior, military

B Senior, may use Promise
@ Senior, doesn't qualify
B Senior, plans to use Promise

O Senior, plans to delay

B Senior, specific out-of-state

1.9%

BUnderclass-
person

Underclass, plans to
use Promise

BUnderclass, may use
Promise

OUnderclass, plans not
to use

Underclass ""Other" Plans

What additional information would you like to have regarding requirements for college? (These results are based on the written comments by students)

%

College High Use of
None application school Co!lege Budgeting Concept The Schop : Total
. life of college . selection
requirements prep Promise
65 60 42 38 35 30 17 10 297
21.9% 20.2% 14.1% 12.8% 11.8% 10.1% 5.7% 3.4% 100%
25% College Information Needs 7
20% 77 7
o 7 ,/
10% 1 7 % 7 7
5% ]
“ O U U U ) v v
None College High College Budgeting Concept Use of School
application school life of college The Promise selection
requirements prep

What additional information would you like to have regarding the Kalamazoo Promise? (These results are based on the written comments by students)

%

College . . - Future Tuition .
require- Financial Qualifi- usage Thanks- Everything  None billing Duration Total
coverage cations giving of funds
ments terms procedure
34 33 25 20 20 15 88 12 11 258
13.2% 12.8% 9.7% 7.8% 7.8% 5.8% 34.1% 4.7% 4.3% 100%
50% Kalamazoo Promise Information Needs —
40%
30% /
20%
10%
0%
College Financial Qualifi- Future Thanks- Everything None Tuition Duration
require- coverage cations usage giving billing of funds
ments terms procedure
How has the Kalamazoo Promise changed your life? (These results are based on the written comments by students)
REIIEf.Of College Increased No Self- _Famlly Negative
financial asa options change  improvement disposable impact Total
burden possibility P g P income P
147 130 73 145 68 32 25 620
23.7% 21.0% 11.8% 23.4% 11.0% 5.2% 4.0% 100%
25% Life Changes
20% 7 %
15% —/ 4 7 /
3 / / 7// ////
5%
s % 7 | % 0 77 /7777777
Relief of College Increased No Self- Family Negative
financial asa options change improvement disposable impact
burden possibility income

Kalamazoo Promise
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Appendix B

Summary of Open-Ended Responses

from the High School Student Survey

Student responses to the open-ended survey
guestions reveal a wide range of reactions to the
Kalamazoo Promise. We have grouped the students’
responses to each question into common themes that
were derived naturally from reading each student’s
words. The themes are listed here in bullet points
under the bold heading of each question asit appears
on the survey. At the end of each question is a
number in parentheses that indicates how many
students respond to that survey item. At the end of
each theme, another number showshow many student
responses fell into that theme. Each theme is then
further illustrated by afew quotesfrom actual surveys
completed by the students of Kalamazoo Public
Schools.

Often evaluators and data analysts disregard
open-ended responses of “None.” We have not done

that here. Itisour belief that “None” can be a useful
and informative response for our evaluation of the
Promisein regard to the questionsthat were asked on
the survey. For example, when a student respondsto
“What additional information do you need for
college?’ with the answer “None,” it can tell us that
the schools are adequately preparing studentsfor this
part of their life. We did, however, choose not to
group answers that revealed either that students
misinterpreted the question or that they answered in
ajoking manner. Though those responses were not
grouped into a theme, they are included in the count
of the number of responses to the question.
M oreover, some student responses (about 2%) fell
into multiple themes. It is for these reasons that the
sum of the responses to each theme will not be the
same as the number who responded to each question.

What additional information would you like to have regarding requirements for

college? (N= 337 responses)

® None (65)
o0 “Nonereally because | know enough.”
o “l aready have the information | need.”

® College application requirements (60)

0 “Nec. SAT scores for the colleges of my choice.”

0 “What do | look for on the applications?”
® High school preparation (42)

o0 “What kind of grades would | need to get into WMU?"
o “l would like to know more about the expectations colleges require, academic and sport wise.”

® Collegelifein general (38)

o “lfyouareafreshmanin college, do you haveto stay on campus? Arethere homesfor young parentsand

children?”

0 “What steps are needed after getting accepted to college?”

® Budgeting (35)

o “How much everything will cost. (Supplies, books, etc.)”
o “How much money it will cost me for room and board.”
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Negotiating the concept of college (30)

(0]
(0]

“Everything, books, campus.”
“Any information would be fabulous.”

Use of the Promise (17)

(0]
(0]

“How money would be dispersed?”
“If you want to wait a year can you still go to college with the Kazoo promise?”

School selection assistance (10)

(0]
0o

“Information about all black colleges.”
“What schools are known for, ex. medicine, pharmacy, etc.”

What additional information would you like to have regarding the Kalamazoo
Promise? (325)

None (88)

(0]
(0]

“None, | know all | need to know about it.”
“| have already obtained all the information | need.”

College requirements of Promise (34)

(0]
(0]

“What are they expecting?’
“The requirements and rules.”

Financial coverage (33)

(0]
(0]

“Point blank what it covers and to who?”
“If | get another scholarship how does it effect the Kalamazoo Promise?”

Promise qualifications (25)

(0]
(0]

“If | get it or not.”
“Doyou still qualify if you graduate early?”

Future usage terms of Promise (20)

(0]

(0]

“Can people not go to college immediately after school, but then be eligible for the Promise when they
do?”
“Can you switch schools and still get the money?”

Thanksgiving (20)

(0]
(0]

“Who is paying for it?! Thank you!”

Everything (15)

(0]
(0]

“1 want to know everything so | make sure | get the Promise.”
“Everything anybody has to offer.”

Tuition billing procedure (12)

(0]

(0]

“How is the transfer of money handled? Is the money given directly to the university or is it the
responsibility of the student to make sure the money reaches the college?’
“How does the paying of tuition work and for how long?”

Duration of funds (11)

(0]
(0]

“How long isit in effect for?”
“If it will end or not.”
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How has the Kalamazoo Promise changed your life? (649)

Relief of financial burden (147)

o “Now I can afford to go to college and still afford to take care of my daughter.”

0 “It'ssaved me aton of money and it's awesome that I’ m not going to have to pay back aton of student
loans. It'slike having a jumpstart to my life after and before college.”

No change (145)
o0 “lthasn'trealy. | have the same goals and the sameideas as| did before.”
0 “No because | planned to go to college before the Promise.”

College asareal possibility (130)

o “Before the Kalamazoo Promise | knew that | wouldn’t have been able to go to college but now | can.
It's literally a miracle for me.”

0 “It has given me a chance to actually go to college and do something with my life.”

Increased variety in school options (73)

o “l was planning on going to the military so the Promise kind of saved my lifein asense. Now | didn't
have to enroll to gain money for college because | get 100% of the Promise.”

0 “I’'mgoing to Western instead of Valley.”

Self-improvement (68)
o0 “Now I study harder, swim faster, and run quicker.”
o “I'vechanged my waysalot. | am now more focused on school.”

More family disposable income (32)

0 “By helping my grandma out so she doesn’t have to pay tuition.”

0 “To be honest, it really hasn’t changed much. My parents would’ve paid for me to get into college
anyway. So, it's changed my parents’ life more because they can keep the thousands of dollars they
would’ve needed to pay.”

Negative impact (25)

0 “It kept me from going to my dream school and shoved me into this sucky one.”

o0 “lt made me go to Norrix instead of being home schooled. | think | would have done better and learned
more at home. | wouldn’t have made more friends though.”



Evaluation of the Kalamazoo Promise 19
W orking Paper Series #3

Appendix C

Names of Each Factor and Corresponding Survey Items

Factor Name Items

Student Aspirations - Getting good grades is important to me

- | push myself to do better academically

- | believe | can be successful

- Going to college is important to my future

Student Motivation - Students at this school understand why they are in school

- At this school, students are interested in learning new things

- Students at this school have fun but also work hard on their studies
- Students work hard to complete their school assignments

Student Peer Relations - Students care about one another

- Students respect one another

- Students want to be friends with one another

- Students have a sense of belonging at this school
- School is awelcoming and friendly place

Teacher Expectations - My teachers think that | will graduate from high school
- My teachers think | would succeed in college

- My teachers have high expectations of me in class

- | have ateacher who is a positive role model for me

Teacher/Student - Teachers at this school like their students

Relations - Teachers at this school are on the side of their students

- Teachers give students the grades they deserve

- Teachers help students to be friendly and kind to one another
- Teachers treat each student as an individual

- Teachers are willing to help students

- Teachers are patient when a student has trouble learning

- Teachers make extra efforts to help students

- Teachers understand and meet the needs of each student

- Teachers praise student more often than scold them

- Teachers explain carefully so that students can get their work done

Behavior - If one student makes fun of someone, other students do not join in

- Students at this school are well-behaved even when the teachers are
not watching them

- Most students would do their work even if the teacher stepped out
Of the classroom

Guidance/College - Teachers or counselors encourage students to think about their future
Readiness - Teachers or counselors help students plan for future classes and for future
jobs

- Teachers or counselors help students with personal problems

- Students at this school can get help and advice from teachers or counselors
- | am receiving the assistance | believe necessary to go to college

- My school is preparing me well for my future
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Appendix D

Findings from Regression Analyses

TableD:1. Descriptive Data for the Sample

White (%) 41.8
African American (%) 35.1
Hispanic (%) 7.8
Asian (%) 25
Native American (%) 15
Other (%) 8.6
African American & white (mixed) (%) 2.7
M other/guardian no college degree (%) 44.5
M other/guardian college degree (%) 55.5
Father/guardian no college degree (%) 51.3
Father/guardian college degree (%) 48.7
Free/reduced lunch (%) 49.5
No free/reduced lunch (%) 50.5
Males (%) 48.7
Females (%) 51.3
Kalamazoo Central (%) 39.9
Loy Norrix (%) 53.1
Phoenix (%) 7.0
Grade 9 (%) 29.9
Grade 10 (%) 23.8
Grade 11 (%) 27.3
Grade 12 (%) 19.0
3.0t0 4.0 GPA (%) 49.7
2.0t0 3.0 GPA (%) 27.1
1.0t0 2.0 GPA (%) 15.7

0.0t0 1.0 GPA (%) 7.5




Evaluation of the Kalamazoo Promise
W orking Paper Series #3

TableD:2. Regression Resultsfor Student Aspirations

Regression Coefficients (Std. Error)

African American 0.174 (0.087) *
Hispanic 0.111 (0.087)
Asian -0.104 (0.220)
Native American 0.063 (0.278)
Other -0.158 (0.128)
African American & white (mixed) 0.317 (0.211)

M other/guardian no college degree 0.000 (0.078)
Father/guardian no college degree -0.123 (0.079)
Free/reduced lunch 0.083 (0.082)
Males -0.175 (0.068) *
Loy Norrix 0.216 (0.071) **
Phoenix 0.016 (0.141)
Grade 10 -0.075 (0.092)
Grade 11 -0.005 (0.089)
Grade 12 -0.127 (0.100)
2.0t0 3.0 GPA (%) -0.276 (0.085 **
1.0to 2.0 GPA (%) -0.845 (0.105) ***
0.0 to 1.0 GPA (%) -1.205 (0.138) ***
R2 0.19 *k*
~ p<.10 * p<.05 ** p<.01 ***% pn<,001

Comparison Group: W hite students; mother/female guardian has a college degree; father/male guardian has
college degree; no free/reduced lunch; females; K alamazoo Central; grade 9; 3.0 to 4.0 GPA

TableD:3. Regression Resultsfor Student Motivation

Regression Coefficients (Std. Error)

African American 0.370 (0.095) ***
Hispanic 0.347 (0.152) *
Asian -0.213 (0.241)
Native American 0.273 (0.305)
Other -0.107 (0.141)
African American & white (mixed) -0.027 (0.232)

M other/guardian no college degree -0.096 (0.086)
Father/guardian no college degree 0.082 (0.087)
Free/reduced lunch 0.308 (0.090) **
Males 0.074 (0.075)

Loy Norrix -0.350 (0.079) **
Phoenix 0.206 (0.155)
Grade 10 -0.250 (0.101) *
Grade 11 -0.214 (0.098) *
Grade 12 -0.260 (0.110) *
2.0to 3.0 GPA (%) -0.086 (0.093)
1.0to 2.0 GPA (%) -0.252 (0.115) *
0.0 to 1.0 GPA (%) -0.239 (0.152)

R2 0.12 *xk
~ p<.10 * p<.05 ** p<.0l *** p<.001

Comparison Group: W hite students; mother/female guardian has a college degree; father/male guardian has
college degree; no free/reduced lunch; females; Kalamazoo Central; grade 9; 3.0 to 4.0 GPA
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Table D:4. Regression Resultsfor Student-Peer Relationships

Regression Coefficients (Std. Error)

African American

Hispanic

Asian

Native American

Other

African American & white (mixed)
M other/guardian no college degree
Father/guardian no college degree
Free/reduced lunch

Males

Loy Norrix

Phoenix

Grade 10

Grade 11

Grade 12

2.0to 3.0 GPA (%)

1.0to 2.0 GPA (%)

0.0to 1.0 GPA (%)

R2

~ p<.10  * p<.05

** p<.01

0.112 (0.099)
0.182 (0.157)
0.013 (0.250)
0.187 (0.317)
-0.122 (0.146)
-0.279 (0.240)
-0.132 (0.089)
0.155 (0.090) ~
0.153 (0.093)
0.108 (0.078)
-0.233 (0.081) **
0.184 (0.161)
-0.221 (0.105) *
-0.089 (0.102)
-0.090 (0.114)
-0.193 (0.097) *
-0.248 (0.120) *
-0.320 (0.158) *

0.06 *x

**% p<,001

Comparison Group: W hite students; mother/female guardian has a college degree; father/male guardian has
college degree; no free/reduced lunch; females; Kalamazoo Central; grade 9; 3.0 to 4.0 GPA

TableD:5. Regression Resultsfor Teacher Expectations

Regression Coefficients (Std. Error)

African American

Hispanic

Asian

Native American

Other

African American & white (mixed)
M other/guardian no college degree
Father/guardian no college degree
Free/reduced lunch

Males

Loy Norrix

Phoenix

Grade 10

Grade 11

Grade 12

2.0t0 3.0 GPA (%)

1.0to 2.0 GPA (%)

0.0t0 1.0 GPA (%)

R2
~ p<.10 * p<.05

** p<.01

-0.168 (0.090) ~
-0.051 (0.142)
-0.026 (0.226)
-0.470 (0.287)
-0.214 (0.132)
-0.123 (0.217)
-0.035 (0.081)
-0.173 (0.082) *
0.036 (0.084)
-0.055 (0.070)
0.058 (0.074)
0.152 (0.146)
-0.144 (0.095)
0.128 (0.092)
0.122 (0.103)
-0.451 (0.088) ***
-1.004 (0.108) ***
-1.415 (0.143) ***

0.31 e

*x% < 001

Comparison Group: W hite students; mother/female guardian has a college degree; father/male guardian has
college degree; no free/reduced lunch; females; K alamazoo Central; grade 9; 3.0 to 4.0 GPA
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Table D:6. Regression Resultsfor Teacher-Student Relations

Regression Coefficients (Std. Error)

African American

Hispanic

Asian

Native American

Other

African American & white (mixed)
M other/guardian no college degree
Father/guardian no college degree
Free/reduced lunch

Males

Loy Norrix

Phoenix

Grade 10

Grade 11

Grade 12

2.0to 3.0 GPA (%)

1.0to 2.0 GPA (%)

0.0to 1.0 GPA (%)

R2
~ p<.10 * p<.05 ** p<.0l

-0.202 (0.100) *
0.012 (0.159)
0.251 (0.253)
-0.383 (0.321)
-0.456 (0.148) **
-0.457 (0.243) ~
-0.129 (0.090)
0.179 (0.094)
0.179 (0.094) ~
0.186 (0.079) *
0.140 (0.082) ~
0.823 (0.163) ***
-0.036 (0.106)
0.132 (0.103)
0.086 (0.115)
-0.552 (0.098)
-0.763 (0.121) ***
-0.200 (0.160) ***

-0.15 il

**% p<,001

Comparison Group: White students; mother/female guardian has a college degree; father/male guardian
has college degree; no free/reduced lunch; females; Kalamazoo Central; grade 9; 3.0 to 4.0 GPA

TableD:7. Regression Resultsfor Behavior

Regression Coefficients (Std. Error)

African American
Hispanic
Asian
Native American
Other
African American & white (mixed)
M other/guardian no college degree
Father/guardian no college degree
Free/reduced lunch
Males
Loy Norrix
Phoenix
Grade 10
Grade 11
Grade 12
2.0to 3.0 GPA (%)
1.0to 2.0 GPA (%)
0.0to 1.0 GPA (%)

R2
~ p<.10 * p<.05 ** p<.01

0.351 (0.094) ***
0.171 (0.149)
0.124 (0.237)
0.345 (0.300)
0.035 (0.138)
-0.140 (0.227)
-0.056 (0.084)
0.000 (0.085)
0.116 (0.088)
0.006 (0.074)
-0.133 (0.077)
0.317 (0.152) *
0.028 (0.099)
0.060 (0.096)
0.105 (0.108)
-0.044 (0.092)
-0.060 (0.113)
-0.261 (0.149)

l

l

0.06 *x

*x% < 001

Comparison Group: W hite students; mother/female guardian has a college degree; father/male guardian has
college degree; no free/reduced lunch; females; K alamazoo Central; grade 9; 3.0 to 4.0 GPA
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Table D:8. Regression Results for Guidance/College Readiness

Regression Coefficients (Std. Error)

African American

Hispanic

Asian

Native American

Other

African American & white (mixed)
M other/guardian no college degree
Father/guardian no college degree
Free/reduced lunch

Males

Loy Norrix

Phoenix

Grade 10

Grade 11

Grade 12

2.0to 3.0 GPA (%)

1.0to 2.0 GPA (%)

0.0to 1.0 GPA (%)

R2

~ p<.10 * p<.05 ** p<.01

0.174 (0.103) ~
0.190 (0.163)
-0.304 (0.260)
0.090 (0.329)
-0.317 (0.152) *
0.041 (0.250)
-0.036 (0.093)
-0.048 (0.094)
0.147 (0.097)
0.042 (0.081)
0.021 (0.085)
0.511 (0.168) **
0.019 (0.109)
0.001 (0.106)
-0.152 (0.118)
-0.034 (0.101)
-0.316 (0.124) *
-0.386 (0.164) *

-0.06 *x

**% <001

Comparison Group: W hite students; mother/female guardian has a college degree; father/male guardian has
college degree; no free/reduced lunch; females; K alamazoo Central; grade 9; 3.0 to 4.0 GPA
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